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OVERVIEW 


Scott Foresman Reading Street provides a wide array of formal tests and classroom 
assessments to support instruction. Formal assessments include the following: 


¢ Baseline Group Tests 

¢ Weekly Selection Tests 

¢ Fresh Reads for Differentiated Test Practice 

¢ Unit and End-of-Year Benchmark Tests aligned to Common Core 
State Standards 


This Teacher’s Manual provides information for administering the Benchmark 
Tests, scoring the tests, and interpreting the results. Detailed information about other 
assessment materials and procedures may be found in the Assessment Handbook. 


Description of the Benchmark Tests 


In Grade 2, there are six Unit Benchmark Tests—one for each unit—and an End-of- 
Year Benchmark Test. The Unit Benchmark Tests are designed to measure a child’s 
progress based on the comprehension skills and strategies, theme, types of writing, 
phonics skills, high-frequency words, and writing conventions taught in each unit. 
The End-of- Year Benchmark Test measures skills covered in all six units. The 
Benchmark Tests offer an integrated approach to assessment by measuring all skills 
and strategies in relation to reading passages. 


In addition, the Benchmark Tests are designed to provide practice in test-taking 
skills and to prepare children to take the Reading/Language Arts section of 
standardized tests, state tests, or teacher-made tests. The tests include both multiple- 
choice and constructed-response questions. They also include writing prompts that 
will help children prepare for state writing tests. 


Each Unit Benchmark Test has these features: 


¢ Each test has two components—the Reading component (Parts 1-4) and the 
Writing component (Part 5). 


¢ Reading — Part 1 presents two selections in different genres. The genres of the 
Selection, drawn from fiction and nonfiction, reflect the focus genres taught in 
each unit. 


¢ Each selection reflects the theme of the unit. 


¢ Reading — Parts 1-4 contains forty multiple-choice questions and two 
constructed-response questions. These questions test reading comprehension, 
literary skills and genre, critical thinking skills, high-frequency words, phonics 
skills, and writing conventions. Some of the items measure the ability to 
synthesize information and to compare and contrast across texts. 


¢ Writing — Part 5 of each test presents a writing prompt based on one of the 
types of writing taught in the unit. These prompts are similar to those found 
in state writing tests. 
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The End-of-Year Benchmark Test follows the same design as the Unit Benchmark Tests, but 
it has more items. It measures selected skills from all six units taught during the year. 


The Benchmark Tests are designed to assess a child’s progress at the end of each unit and 
at the end of the school year. Selections and questions in the Unit Benchmark Tests become 
progressively more difficult from Unit 1 to Unit 6, to reflect the increasing sophistication of 
materials children are able to handle. 


ADMINISTERING THE TESTS 


The Benchmark Tests are designed for group administration. You may decide to administer 
each test in one sitting, or you may administer parts of the test in two or more sittings. (If you 
administer the test in two or more sittings, try to schedule the sittings on the same day or within 
a day of the previous sitting because some of the questions at the end of the test compare and 
contrast selections.) 


These tests were also designed to give teachers the option of separating multiple-choice 
questions from the constructed-response questions. You may opt to remove or have children skip» 
the constructed-response questions in order to create an all multiple-choice test. 


These tests are not intended to be timed. We recommend allowing ample time for all children 

to complete the tests at their own pace. However, for the purposes of scheduling, planning, and 
practicing timed-test situations, the chart below shows the number of items in each test part and 
the estimated amount of time required to complete each section. 


Unit Test Part Number of Items Estimated Time 


8 multiple-choice items 15-20 minutes 
Reading — Part 1 (Selection 1) 
i 1 constructed-response 
: 8 multiple-choice items — 15-20 minutes 
Part 1 (Selection 2) 


Reading 


Reading — Part 2 ac . 
(High-Frequency Words) 6 multiple-choice items 


Reading — Part 2 (Vocabulary) | 6 multiple-choice items 


Reading — Part 3 (Phonics) 12 multiple-choice items 20—25 minutes 
ie Reading — Part 4 (Writing 
Conventions) OPTIONAL 


Writing — Part 5 OPTIONAL _| 1 writing prompt 


The End-of-Year Benchmark Test has longer selections, sixty multiple-choice items, two constructed- 
response items, and one writing prompt. To administer the End-of- Year Test, plan on about two hours 
for Reading — Parts 1-4 and thirty minutes for Writing — Part 5. 


6 multiple-choice items 8 minutes 
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Directions for Administering the Tests 
Before you administer a test... 


Review the test directions below and on pages T8 through T11. Modify the directions 
as needed based on how you decide to administer each test. For Reading — Parts 1-4, 
children can mark their responses directly on their tests. In Writing — Part 5, children 
write compositions in response to a prompt. They write their responses on the lined 
page in their test booklets. You may wish to provide scrap paper that children can use 
to plan their writing. Only the writing in their test booklets will be scored. 


When you are ready to administer a test... 


Distribute a test to each child. Have children write their names on the front of their 
tests (and on any additional sheets of paper they may use). Hold up the test for 
children to see and have them flip through the test as you point out and explain its 
key features. For example, point out directions, passage titles, passages, art, Go 
On and Stop symbols, multiple-choice questions with answer choices, constructed- 
response questions with lines for written answers, and the writing prompt with a 
checklist and a lined page for the composition. Allow time for children to ask any 
questions they may have about the test’s contents before you begin the test. 


Directions in bold type on pages T8—-T11 are intended to be read aloud. Other 
directions are intended for your information only. For Reading — Part 1, modify 

the general directions as needed if you intend to skip the constructed-response 
questions. For Writing — Part 5, you may wish to modify directions regarding the 
amount of time suggested for the testing session to match the time allowed for your 
state’s writing test. 


The Unit 1 Benchmark Test has some phonics questions in Reading — Part 3 that 
require additional oral instructions. These instructions follow the general directions 
for Reading — Parts 1 and 2. 
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Directions for Reading - Part 1: Comprehension 
(Units 1-6) 
Questions 1-16 


This is a test about reading and writing. In the first part, you will read two 
selections and answer some questions about each one. There are two types of 
questions: multiple-choice questions and questions that ask you to write a short 
answer. 


Mark your answers to the multiple-choice questions in your test. For each 
question, fill in the circle on your answer sheet that goes with the answer you 
choose. Fill in the circle completely and make your mark heavy and dark. If 
you want to change your answer, completely erase the mark you made and fill 
in a different circle. Do not make any other marks on your test. 


For all children, say: 


For Questions A and B, write your answers on the lines in your test. Think 
carefully and write your ideas as clearly as you can. Allow about five minutes 
to answer each of these questions. 


Read the directions carefully. You can ask me to explain any directions you do 
not understand. Read the selections and the questions very carefully. You may 
look back at a selection as often as you like to help you answer the questions. 


Answer the questions you are sure about first. If a question seems too difficult, 
skip it, and go back to it later. Check each answer to make sure it is the best 
answer for the question asked. 


Think positively. Some questions may seem hard, but others will be easy. 
Relax. Most people get nervous about tests. It’s natural. Just do your best. 


(Depending on children’s reading abilities, you may choose to read aloud directions 
and questions for some tests during the first part of the school year.) 


Continue with Reading — Part 1: Comprehension. When you see the STOP sign 
at the end of Question B, put your pencils down, look up at me, and wait for 
me to tell you what to do next. DO NOT move on after you finish Question B 
until I have told you to do so. 


Tell children how much of the test they are expected to complete in this sitting 
and how much time they have to complete their work. Allow time for children to 
ask any questions about the directions. Then direct children to open their tests to a 
specified page and begin. You may wish to give children a break upon completion 
of this part of the test. When children are ready, proceed with the next activity. 
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Directions for Reading - Part 2: High-Frequency Words 
(Units 1-3) 


Questions 17-22 


Make sure children are on page 12. Read the directions aloud. Tell the children how 
much time they have to complete their work for this part. Point out the STOP sign 
at the end of this part, instructing them to put their pencils down and look up when 
they come to the STOP sign. That way you can wait for all children to complete the 
section before moving on to the next part. 


Now turn to page 12 and read the directions. For Numbers 17 through 22, 
mark the word that best fits in each sentence. Fill in the bubble beside your 
answer. When you have finished with Number 22, put your pencils down and 
look up. 


Directions for Reading - Part 2: Vocabulary (Units 4-6) 
Questions 17—22 


Make sure children are on page 12. Read the directions aloud. Tell the children how 
much time they have to complete their work for this part. Point out the STOP sign 
at the end of this part, instructing them to put their pencils down and look up when 
they come to the STOP sign. That way you can wait for all children to complete the 
section before moving on to the next part. 


Now turn to page 12 and read the directions. For Numbers 17 through 22, 
mark the answer to each question. When you have finished with Number 22, 
put your pencils down and look up. 


Directions for Reading — Part 3: Phonics (Unit 1) 


NOTE: The Phonics Section of the Unit | Test is to be read aloud to children. The 
directions and questions are below in bold. For all other units, the children will read 
the questions independently. For directions for these units, read the “Directions for 
Reading — Part 3: Phonics (Units 2—6)” instructions on page T10. 


Now I will read to you Numbers 23 through 34. After each question, fill in the 
circle beside your answer. 


Pause after each question to allow children to mark their answers. 


23. Roy was carrying a basket and a blanket. 
What word has the same beginning sounds as blanket ... blanket? 


24. Mike wrote, “We will be home before too long.” 
What word has the same ending sound as long ... long? 


25. Roy set out milk to drink. 
What word has the same ending sounds as drink ... drink? 
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26. 


27. 


28. 


29. 


30. 


31. 


32. 


33. 


34, 


Roy put the blanket on the ground in the shade beneath a tree. 
What word has the same ending sound as beneath ... beneath? 


Roy set out bread, apples, cookies, and milk. 
What word rhymes with bread ... bread? 


Which shows the correct way to add ing to the word come ... come? 


Jack brought his toys to use in the sand. 
What word has the same ending sound as use ... use? 


Roy asked Fran if she would like to go on an airplane. 
What word has the same middle sound as like ... like? 


Mike wrote, “All the houses and streets looked tiny.” 
What word has the same beginning sounds as streets ... streets? 


On the airplane Mike sat next to the window. 
What word has the same middle sound as next ... next? 


Find the correct word to fit in this sentence. 
Mike started the trip by ... what ... on the airplane. 


Roy put the blanket on the ground in the shade beneath a tree. 
What word has the same beginning sound as shade ... shade? 


Directions for Reading — Part 3: Phonics (Units 2-6) 


NOTE: These directions are for Units 2 through 6. 
Make sure the children are on the correct page. 


For Numbers 23 through 34, mark the answer to each question. Read each 
question carefully and then fill in the circle beside your answer. Look up when 
you have finished Number 34. 


You may decide to give children a break after this section. When everyone is ready, 
continue with the next section. 


Directions for Reading - Part 4: Writing Conventions 
(Units 1-6) OPTIONAL 


For Numbers 35 through 40, find the answer to each question. Fill in the circle 
beside your answer. Look up when you have finished Number 40. 


You may decide to give children a break after this section. When everyone is ready, 
continue with the next section. 


T10 


Benchmark Test Teacher's Manual 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


Directions for Writing - Part 5 (Units 1-6) OPTIONAL 


Make sure the children are on the correct page. You may wish to give them scrap 
paper to use to plan their writing. 


For the last part of the test, you will do a writing exercise. The writing prompt 
explains what you are going to write about and gives you some ideas for 
planning your writing. Before you begin writing, think about what you want 
to say and how you want to say it. You can use scrap paper to jot down your 
ideas. 

After planning what you will write, write your response on the lined page in 
your test. Be sure the writing does what the prompt asks you to do. Only the 
writing in your test booklet will be scored. 


Your writing may be about something that is real or make-believe, but 
remember, you are to write ONLY about the prompt in your test booklet. 


You may give your writing a title if you would like, but you do not have to title 
your writing. 


You may NOT use a dictionary. If you do not know how to aoe a word, sound 
the word out and do the best you can. 


You may either print or write in cursive. It is important to write as neatly as 
possible. 


Make sure that your writing is easy to read. Use complete sentences and choose 
your words carefully. 


I cannot read the prompt to you or help you plan what to write. You must read 
the prompt and plan your writing on your own. Remember, read the prompt 
carefully and then plan your writing. (Depending on a child’s reading ability, you 
may wish to omit these directions and read the writing prompt aloud for some or all 
of the tests.) 


You have a total of thirty minutes to read, plan, and respond to the prompt. 

I will let you know when you have five minutes left. (You may wish to modify the 
amount of time you allow for the Writing — Part 5 section to match children’s needs 
or to match the time allowed on your state’s writing tests.) 


If you finish early, please review your writing in your test. Use the questions in 
the “Checklist for Writers” to help you check and edit your writing. 


Allow time for children to ask any questions about the directions. Then, direct 
children to open their tests to the writing prompt page, read the prompt, plan their 
writing, and write their compositions. Be sure to alert children when they have five 
minutes left. 
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After testing ... 


Directions for scoring the tests begin below. Answer keys begin on page T49. 
Evaluation Charts with alignments to Common Core State Standards (T33-T46) 
are provided along with a Class Record Chart on page T47. 


SCORING THE TESTS 


The Benchmark Tests are intended to be scored by part — a total score for Reading — 
Parts 1-4 and a separate score for Writing — Part 5. To make scoring easier, copy 
and use the following charts as needed: 


¢ the Unit Benchmark Evaluation Charts, beginning on page T33, for recording 
a child’s individual scores on a Unit Benchmark Test; 


¢ the End-of-Year Benchmark Test Evaluation Chart, on pages T45 and T46, for 
recording a child’s individual scores on the End-of- Year Benchmark Test; 


¢ the Class Record Chart, on page T47, for recording test scores for all children 
for all six units. 


Answer keys for each test begin on page T49. In Reading — Part 1, there are two types 
of items: multiple-choice questions and constructed-response questions. These types 

of items are scored in slightly different ways, as explained below. In Writing — Part 5, 
each prompt is linked to one of four different types of writing: narrative, descriptive, 
expository, or persuasive. For each type of writing, there are four Writing Scoring 
Rubrics. Each rubric has a different point scale. Choose the rubric that most closely 
matches the rubric for your state’s writing tests or the rubric you deem most appropriate 
for your children. Writing Scoring Rubrics begin on page T14. 


Scoring Multiple-Choice Questions 


Each multiple-choice question has three answer choices. The answer keys list 
the complete response to each question. Refer to the answer key for the test you are 
scoring and mark each multiple-choice question | (correct) or 0 (incorrect). 


Scoring Constructed-Response Questions 


Use the answer keys beginning on page T49 and the rubric on T13 to help you 
score constructed-response questions. Award each constructed-response answer a 
score from 0 to 2 points, depending on how accurate and complete the response is. 
The answer keys provide abbreviated descriptions of top responses. Have an ideal 
top response in your mind before you assess children’s responses. 
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Constructed-Response Scoring Rubric 


Points 


Description 


The response indicates a full understanding of the question’s 
reading or critical thinking skill. The response is accurate and 
complete. Necessary support and/or examples are included, and 
the information is clearly text-based. 


The response indicates a partial understanding of the question’s 
reading or critical thinking skill. The response includes information 
that is essentially correct and text-based, but it is too general or too 
simplistic. Some of the support and/or examples may be incomplete 
or omitted. 


The response is inaccurate, confused, and/or irrelevant, or the child has 
failed to respond to the task. 


Scoring the Writing Component (Part 5) 


To evaluate children’s responses to a writing prompt, familiarize yourself with 

the writing prompt, and review the Writing Scoring Rubrics on pages T14-T21. 
Identify the type of writing suggested in the writing prompt. (Types of writing for 
each prompt are identified in the answer keys that begin on page T49.) Then choose 
one of the four Writing Scoring Rubrics provided for that type of writing. Use the 
rubric to score each composition on a scale from | to 6, 1 to 5, 1 to 4, or 1 to 3. 
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Writing Scoring Rubrics: Narrative Writing 


narrative writing is 
well focused on the 
topic 


contains clear ideas 


logically organized; 
uses transitions 


voice is engaging; 
well suited to 
purpose and 
audience 


demonstrates 
varied, precise 
word choice 


sentences are 
complete, fluent, 
and varied 


shows excellent 
control of writing 
conventions 


narrative writing is well 
focused on the topic 


contains clear ideas 


logically organized; 
uses transitions 


voice is engaging; 
well suited to purpose 
and audience 


demonstrates varied, 
precise word choice 


sentences are complete, 
fluent, and varied 


shows excellent control 
of writing conventions 


narrative writing 
is focused on the 
topic 


most ideas are clear 


logically organized; 
uses some 
transitions 


voice comes 
through well; 
suited to purpose 
and audience 


generally 
demonstrates 
varied, precise 
word choice 


most sentences are 
complete and varied 


shows very good 
control of writing 
conventions 


6-Point Scoring Rubric 


narrative writing is 
generally focused 
on the topic 


ideas are generally 
clear 


logically organized 
with some lapses; 
has transitions 


voice comes 
through 
occasionally; 
suited to purpose 
and audience 


often demonstrates 
varied, precise 
word choice 


many sentences are 
complete and varied 


shows good control 
of writing 
conventions 


narrative writing is 
generally focused 
but may stray from 
the topic 


ideas may be 
somewhat unclear 


somewhat 
organized; may lack 
transitions 


voice uneven; 
not always suited to 
purpose or audience 


word choice could 
be more varied, 
precise 


some incomplete 
sentences; 
little variety 


shows fair control 
of writing 
conventions 


narrative writing is 
minimally related 
to the topic 


ideas are often 
unclear 


minimally 
organized; 
no transitions 


slight evidence of 
voice; little sense of 
purpose or audience 


poor choice of 
words; limited 
vocabulary 


sentences are 
incomplete; show 
little or no variety 


shows frequent 
errors in writing 
conventions 


narrative writing is 
not focused on the 
topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; 
no sense of purpose 
or audience 


limited vocabulary 


gross errors in 
sentence structure; 
no variety 


shows many serious 
errors in writing 
conventions 


5-Point Scoring Rubric 


narrative writing is 
focused on the topic 


most ideas are clear 


logically organized; 
uses some transitions 


voice is fairly strong; 
suited to purpose and 
audience 


generally demonstrates 
varied, precise word 
choice 


most sentences are 
complete and varied 


shows very good control 
of writing conventions 


5 


narrative writing is 


generally focused on the 


topic 
ideas are generally clear 


logically organized with 
some lapses; transitions 
weak 


voice comes through 
occasionally; may not 
Suit purpose or audience 


word choice could be 
more varied, precise 


many sentences are 
complete; generally 
varied 


shows fairly good 
control of writing 
conventions 


2 


narrative writing strays 
from the topic 


many ideas are unclear 


little organization; 
few or no transitions 


voice comes through 
rarely; poorly suited to 
purpose or audience 


poor choice of words; 
limited vocabulary 


incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


narrative writing is not 
focused on the topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; no sense of 
audience or purpose 


choice of words very 
limited 


incomplete sentences; 
no variety 


shows many serious 
errors in writing 
conventions 
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narrative writing is well 
focused on the topic 


contains clear ideas 


logically organized; 
uses transitions 
#* 
voice is engaging; well suited 
to purpose and audience 


| demonstrates varied, precise 


word choice 


sentences are complete, fluent, 
and varied 


shows excellent control of 
writing conventions 


narrative writing is well focused 


on the topic 


contains clear ideas 


logically organized; uses transitions 


Writing Scoring Rubrics: Narrative Writing 


4-Point Scoring Rubric 


narrative writing is focused on 
the topic 


most ideas are clear 


logically organized; uses some 
transitions 


voice is fairly strong; suited to 
purpose and audience 


generally demonstrates varied, 
precise word choice 


most sentences are complete 
and varied 


shows very good control of 
writing conventions 


2 


narrative writing may stray 
from the topic 


some ideas may be unclear 


little organization; may be few 
or no transitions 


slight evidence of voice; may 
be poorly suited to purpose or 
audience 


choice of words limited 


many incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


3-Point Scoring Rubric 


narrative writing is generally focused 


on the topic 


ideas are sometimes unclear 


need improvement 


logically organized with lapses; transitions 


narrative writing is not focused 
on the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of 
audience or purpose 


choice of words very limited 


mostly incomplete sentences; 
no variety 


shows many serious errors in 
writing conventions 


narrative writing is not focused on 
the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of audience 


voice is engaging; well suited to purpose 
and audience 


demonstrates varied, precise word choice 
sentences are complete, fluent, and varied 


shows excellent control of writing 
conventions 


voice comes through fairly well; may not 
suit purpose or audience 


word choice could be more varied, precise 
some sentences are complete and varied 


shows fair control of writing conventions 


choice of words very limited 
incomplete sentences; no variety 


shows many serious errors in writing 
conventions 
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descriptive writing 
is well focused on 
the topic 


contains clear ideas 


logically organized; 
uses transitions 


voice is engaging; 
well suited to 
purpose and 
audience 


precise, vivid 
language paints 
strong pictures 


sentences are 
complete, fluent, 
and varied 


shows excellent 
control of writing 
conventions 


descriptive writing is 
well focused on the 
topic 


contains clear ideas 
logically organized; 


uses transitions 


voice is engaging; 
well suited to purpose 
and audience 


demonstrates varied, 
precise word choice 


sentences are complete, 
fluent, and varied 


shows excellent control 
of writing conventions 


descriptive writing 
is focused on the 
topic 


most ideas are clear 


logically organized; 
uses some 
transitions 


voice comes 
through well; 
suited to purpose 
and audience 


generally 
demonstrates 
varied, precise 
word choice 


most sentences are 
complete and varied 


shows very good 
control of writing 
conventions 


6-Point Scoring Rubric 


descriptive writing 
is generally focused 
on the topic 


ideas are generally 
clear 


logically organized 
with some lapses; 
has transitions 


voice comes 
through 
occasionally; 
suited to purpose 
and audience 


often demonstrates 
varied, precise 
word choice 


many sentences are 
complete and varied 


shows good control 
of writing 
conventions 


3 


descriptive writing 
may stray from the 
topic 


ideas may be 
somewhat unclear 


somewhat 
organized; may lack 
transitions 


voice uneven; 
not always suited to 
purpose or audience 


word choice could 
be more varied, 
precise 


some incomplete 
sentences; little 
variety 


shows fair control 
of writing 
conventions 


descriptive writing 
is minimally related 
to the topic 


ideas are often 
unclear 


minimally 
organized; 
no transitions 


slight evidence of 
voice; little sense of 
purpose or audience 


poor choice of 
words; limited 
vocabulary 


sentences are 
incomplete; show 
little or no variety 


shows frequent 
errors in writing 
conventions 


descriptive writing 
is not focused on 
the topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; no 
sense of purpose or 
audience 


limited vocabulary 


gross errors in 
sentence structure; 
no variety 


shows many serious 
errors in writing 
conventions 


5-Point Scoring Rubric 


descriptive writing is 
focused on the topic 


most ideas are clear 


logically organized; 
uses some transitions 


voice is fairly engaging; 
suited to purpose and 
audience 


generally demonstrates 
varied, precise word 
choice 


most sentences are 
complete and varied 


shows very good control 
of writing conventions 


3 


descriptive writing is 


generally focused on the 


topic 
ideas are generally clear 


logically organized with 
some lapses; transitions 
weak 


voice comes through 
occasionally; may not 
suit purpose or audience 


word choice could be 
more varied, precise 


many sentences are 
complete; generally 
varied 


shows fairly good 
control of writing 
conventions 


2 


descriptive writing 
strays from the topic 


many ideas are unclear 


little organization; 
few or no transitions 


voice comes through 
rarely; poorly suited to 
purpose or audience 


poor word choice; 
limited vocabulary 


incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


descriptive writing is not 
focused on the topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; no sense of 
audience or purpose 


word choice very 
limited 


incomplete sentences; 
no variety 


shows many serious 
errors in writing 
conventions 
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descriptive writing is well 
focused on the topic 


contains clear ideas 


logically organized; 
uses transitions 
7 
voice is engaging; well suited 
to purpose and audience 


demonstrates varied, precise 
word choice 


sentences are complete, fluent, 
and varied 


shows excellent control of 
writing conventions 


Writing Scoring Rubrics: Descriptive Writing 


4-Point Scoring Rubric 


descriptive writing is focused 
on the topic 


most ideas are clear 


logically organized; uses some 
transitions 


voice is fairly engaging; suited 
to purpose and audience 


generally demonstrates varied, 
precise word choice 


most sentences are complete 
and varied 


shows very good control of 
writing conventions 


2 


descriptive writing may stray 
from the topic 


some ideas may be unclear 


little organization; may be few 
or no transitions 


slight evidence of voice; may 
be poorly suited to audience or 
purpose 

choice of words limited 

many incomplete sentences; 


little variety 


shows frequent errors in 
writing conventions 


descriptive writing is not 
focused on the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of 
audience or purpose 


word choice very limited 


mostly incomplete sentences; 
no variety 


shows many serious errors in 
writing conventions 


descriptive writing is well focused 
on the topic 


contains clear ideas 


logically organized; uses transitions 


voice is engaging; well suited to purpose 
and audience 


demonstrates varied, precise word choice 
sentences are complete, fluent, and varied 


shows excellent control of writing 
conventions 


3-Point Scoring Rubric 


descriptive writing is generally focused 
on the topic 


ideas are sometimes unclear 


logically organized with lapses; transitions 
need improvement 


voice comes through fairly well; may not 
suit purpose or audience 


word choice could be more varied, precise 
some sentences are complete and varied 


shows fair control of writing conventions 
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descriptive writing is not focused on 
the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of purpose 
or audience 


choice of words very limited 
incomplete sentences; no variety 


shows many serious errors in writing 
conventions 
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Writing Scoring Rubrics: Expository Writing 


expository writing 
is well focused on 
the topic 


contains clear ideas 


logically organized; 
uses transitions 


voice is engaging; 
well suited to 
purpose and 
audience 


demonstrates 
varied, precise 
word choice 


sentences are 
complete, fluent, 
and varied 


shows excellent 
control of writing 
conventions 


expository writing is 
well focused on the 
topic 


contains clear ideas 


logically organized; 
uses transitions 


voice is engaging; well 
suited to purpose and 
audience 


demonstrates varied, 
precise word choice 


sentences are complete, 
fluent, and varied 


shows excellent control 
of writing conventions 


expository writing 
is focused on the 
topic 


most ideas are clear 


logically organized; 
uses some 
transitions 


voice comes 
through well; 
suited to purpose 
and audience 


generally 
demonstrates 
varied, precise 
word choice 


most sentences are 
complete and varied 


shows very good 
control of writing 
conventions 


6-Point Scoring Rubric 


expository writing 
is generally focused 
on the topic 


ideas are generally 
clear 


logically organized 
with some lapses; 
has transitions 


voice comes 
through 
occasionally; 
suited to purpose 
and audience 


often demonstrates 
varied, precise 
word choice 


many sentences are 
complete and varied 


shows good control 
of writing 
conventions 


3 


expository writing 
may stray from the 
topic 


ideas may be 
somewhat unclear 


little organization; 
may lack transitions 


voice uneven; 
not always suited to 
purpose or audience 


word choice could 
be more varied, 
precise 


some incomplete 
sentences; little 
variety 


shows fair control 
of writing 
conventions 


expository writing 
is minimally related 
to the topic 


ideas are often 
unclear 


minimally 
organized; 
no transitions 


slight evidence of 
voice; little sense of 
purpose or audience 


poor choice of 
words; limited 
vocabulary 


sentences are 
incomplete; show 
little or no variety 


shows frequent 
errors in writing 
conventions 


expository writing 
is not focused on 
the topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; no 
sense of purpose 
or audience 


limited vocabulary 


gross errors in 
sentence structure; 
no variety 


shows many serious 
errors in writing 
conventions 


5-Point Scoring Rubric 


expository writing is 
focused on the topic 


most ideas are clear 


logically organized; 
uses some transitions 


voice is fairly engaging; 
suited to purpose and 
audience 


generally demonstrates 
varied, precise word 
choice 


most sentences are 
complete and varied 


shows very good control 
of writing conventions 


3 


expository writing is 
generally focused on the 
topic 


ideas are generally clear 


logically organized with 
some lapses; transitions 
weak 


voice comes through 
occasionally; may not 
suit purpose or audience 


word choice could be 
more varied, precise 


many sentences are 
complete; generally 
varied 


shows fairly good 
control of writing 
conventions 


2 


expository writing strays 
from the topic 


many ideas are unclear 


little organization; 
few or no transitions 


voice comes through 
rarely; poorly suited to 
purpose or audience 


poor word choice; 
limited vocabulary 


incomplete sentences; 
little variety 


shows frequent errors in 


writing conventions 


expository writing is not 
focused on the topic 


ideas are unclear 


unorganized; 
no transitions 


weak voice; no sense of 
audience or purpose 


word choice very 
limited 


incomplete sentences; 
no variety 


shows many serious 
errors in writing 
conventions 
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expository writing is well 
focused on the topic 


contains clear ideas 


logically organized; 
uses transitions 
Z 
voice is engaging; well suited 
to purpose and audience 


demonstrates varied, precise 
word choice 


sentences are complete, fluent, 
and varied 


shows excellent control of 
writing conventions 


Writing Scoring Rubrics: Expository Writing 


4-Point Scoring Rubric 


expository writing is focused 
on the topic 


most ideas are clear 


logically organized; uses some 
transitions 


voice is fairly engaging; suited 


to purpose and audience 


generally demonstrates varied, 
precise word choice 


most sentences are complete 
and varied 


shows very good control of 
writing conventions 


2 


expository writing may stray 
from the topic 


some ideas may be unclear 


little organization; may be few 
or no transitions 


slight evidence of voice; may 
be poorly suited to audience 
or purpose 


choice of words limited 


many incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


expository writing is not 
focused on the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of 
audience or purpose 


word choice very limited 


mostly incomplete sentences; 
no variety 


shows many serious errors in 
writing conventions 


expository writing is well focused 
on the topic 


contains clear ideas 


logically organized; uses transitions 


voice is engaging; well suited to purpose 
and audience 


demonstrates varied, precise word choice 
sentences are complete, fluent, and varied 


shows excellent control of writing 
conventions 


3-Point Scoring Rubric 


expository writing is generally focused 
on the topic 


ideas are sometimes unclear 


logically organized with lapses; transitions 
need improvement 


voice comes through fairly well; may not 
suit purpose or audience 


word choice could be more varied, precise 
some sentences are complete and varied 


shows fair control of writing conventions 
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expository writing is not focused on 
the topic 


ideas are unclear 


unorganized; no transitions 


weak voice; no sense of purpose 
or audience 


choice of words very limited 
incomplete sentences; no variety 


shows many serious errors in writing 
conventions 
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Writing Scoring Rubrics: Persuasive Writing 


persuasive writing 
is well focused on 
the topic 


contains clear ideas 


presents reasons in 
order; uses 
transitions 


voice is engaging; 
well suited to 
purpose and 
audience 


demonstrates 
precise, persuasive 
wording 


sentences are 
complete, fluent, 
and varied 


shows excellent 
control of writing 
conventions 


persuasive writing is 
well focused on the 
topic 


contains clear ideas 


presents reasons in 
order; uses transitions 


voice is engaging; well 
suited to purpose and 
audience 


demonstrates precise, 
persuasive wording 


sentences are complete, 
fluent, and varied 


shows excellent control 
of writing conventions 


T9O 


persuasive writing 
is focused on the 
topic 


most ideas are clear 


presents reasons in 
some order; uses 
some transitions 


voice comes 
through well; 
suited to purpose 
and audience 


generally 
demonstrates 
precise, persuasive 
word choice 


most sentences are 
complete and varied 


shows very good 
control of writing 
conventions 


6-Point Scoring Rubric 


persuasive writing 
is generally focused 
on the topic 


ideas are generally 
clear 


presents most 
reasons in order; 
has transitions 


voice comes 
through 
occasionally; 
suited to purpose 
and audience 


often demonstrates 
precise, persuasive 
word choice 


many sentences are 
complete and varied 


shows good control 
of writing 
conventions 


persuasive writing 
is generally focused 
but may stray from 
the topic 


ideas may be 
somewhat unclear 


reasons may not 
be in proper order; 
may lack transitions 


voice uneven; not 
always suited to 
purpose or audience 


\ 


word choice is not 
always precise or 
persuasive 


some incomplete 
sentences; 
little variety 


shows fair control 
of writing 
conventions 


persuasive writing 
is minimally related 
to the topic 


ideas are often 
unclear 


reasons are not in 
order; no transitions 


slight evidence of 
voice; little sense of 
audience or purpose 


poor choice of 
words; not very 
persuasive 


sentences are 
incomplete; show 
little or no variety 


shows frequent 
errors in writing 
conventions 


persuasive writing 
is not focused on 
the topic 


ideas are unclear 


reasons, if any, are 
not in order; 
no transitions 


weak voice; 
no sense of purpose 
or audience 


limited vocabulary; 
fails to persuade 


gross errors in 
sentence structure; 
no variety 


shows many serious 
errors in writing 
conventions 


5-Point Scoring Rubric 


persuasive writing is 
focused on the topic 


most ideas are clear 


presents reasons in some 
order; uses some 
transitions ’ 


voice is fairly engaging; 
suited to purpose and 
audience 


generally demonstrates 
precise, persuasive word 
choice 


most sentences are 
complete and varied 


shows very good control 
of writing conventions 


3 


persuasive writing is 
generally focused on 
the topic 


ideas are generally clear 


presents most reasons in 
order; transitions weak 


voice comes through 
occasionally; may not 
suit purpose or audience 


word choice could be 
more precise, persuasive 


many sentences are 
complete; generally 
varied 


shows fairly good 
control of writing 
conventions 


2 


persuasive writing strays 
from the topic 


many ideas are unclear 


reasons are not in order; 
few or no transitions 


voice comes through 
rarely; poorly suited to 
audience or purpose 


word choice limited; 
not persuasive 


incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


Ranmnahkmanhlr Ta2d F....k.-.3. Be 


persuasive writing is not 
focused on the topic 


ideas are unclear 


reasons, if any, are not 
in order; no transitions 


weak voice; no sense of 
audience or purpose 


word choice very 
limited; fails to persuade 


incomplete sentences; 
no variety 


shows many serious 
errors in writing 
conventions 
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persuasive writing is well 
focused on the topic 


contains clear ideas 


presents Teasons in order; 
uses transitions 


voice is engaging; well suited 


to purpose and audience 


demonsirates precise, 
persuasive wording 


sentences are complete, fluent, 
and varied 


shows excellent control of 
writing conventions 


Writing Scoring Rubrics: Persuasive Writing 


4-Point Scoring Rubric 


persuasive writing is focused 
on the topic 


most ideas are clear 


presents reasons in some order; 
uses some transitions 


voice is fairly engaging; 


suited to purpose and audience 


generally demonstrates precise, 
persuasive word choice 


most sentences are complete 
and varied 


shows very good control of 
writing conventions 


2 


persuasive writing may stray 
from the topic 


some ideas may be unclear 


reasons may not be in order; 
may be few or no transitions 


slight evidence of voice; 
may be poorly suited to 
purpose or audience 


choice of words limited; 
not very persuasive 


many incomplete sentences; 
little variety 


shows frequent errors in 
writing conventions 


persuasive writing is not 
focused on the topic 


ideas are unclear 


reasons, if any, are not in order; 
no transitions 


weak voice; no sense of 
audience or purpose 


word choice very limited; 
fails to persuade 


many incomplete sentences; 
no variety 


shows many serious errors in 
writing conventions 


persuasive writing is well focused 
on the topic 


contains clear ideas 


logically organized; presents reasons 
in order 


voice is engaging; well suited to purpose 
and audience 


demonstrates precise, persuasive 
word choice 


sentences are complete, fluent, and varied 


shows excellent control of writing 
conventions 


3-Point Scoring Rubric 


persuasive writing is generally focused 
on the topic 


ideas are sometimes unclear 


logically organized with lapses; presents 
most reasons in order 


voice comes through fairly well; 
may not suit audience or purpose 


word choice could be more precise, 
persuasive 


some sentences are complete and varied 


shows fair control of writing conventions 


persuasive writing is not focused on 
the topic 


ideas are unclear 


unorganized; reasons, if any, are not 
in order 


weak voice; no sense of audience 
or purpose 


choice of words very limited; fails 
to persuade 


incomplete sentences; no variety 


shows many serious errors in writing 
conventiens 


Using an Evaluation Chart 


Use the Evaluation Charts on pages T33 through T47 to score the Unit Benchmark Tests and 
the End-of-Year Benchmark Test. To score one of these tests using an Evaluation Chart, use the 
following procedure: 


1. Make a copy of the appropriate Evaluation Chart for each child. 


2. To score Reading — Parts 1-4, circle the score for each item on the Evaluation Chart. 
Multiple-choice questions are scored 0 (incorrect) or 1 (correct). Constructed-response 
questions are scored 0, 1, or 2 points, depending on how accurate and complete the 
response is. Use the answer key for the test you are scoring and the Constructed- 
Response Scoring Rubric on page T13 to help you score Parts 1—4. 


3. Find the child’s total score for Reading — Parts 1-4 by adding the individual scores for 
all items. 


4. Use the formula on the Evaluation Chart to find the percentage score for Reading 
(Parts 1—4) by dividing the total obtained score by the total possible score and then 
multiplying the quotient by 100. 


5. To score Writing — Part 5, identify the type of writing suggested in the prompt and choose 
one of the four Writing Scoring Rubrics (pages T14—-T21) for that type of writing. Read the 
child’s writing and score each composition on a scale from | to 6, 1 to 5, 1 to 4, or 1 to 3. 


6. Mark the child’s Writing score on the Evaluation Chart. Add any notes or observations 
about the writing that may be helpful to you and the child in later instruction. 


INTERPRETING TEST RESULTS 


A child’s score on a Benchmark Test provides only one look at the child’s progress and should 

be interpreted in conjunction with other assessments and the teacher’s observations. However, a 
low score on one or both parts of a Benchmark Test probably indicates a need for closer review 
of the child’s performance and perhaps additional instruction. 


Regrouping for Instruction 


The Unit Benchmark Tests can help you make regrouping decisions. In Grade 2 there are 
opportunities for regrouping at the end of Units 2, 3, 4, and 5. Depending on each child’s 
progress, teachers may prefer to regroup more or less frequently. 


Children who score 65% or below on the multiple-choice items of the Comprehension, High- 
Frequency Words/Vocabulary, and Phonics sections of the Benchmark Tests and who typically 
demonstrate unsatisfactory work on assignments and in classroom discussions would benefit from 
being in the Strategic Intervention reading group for the next unit of instruction. 


Children who score between 66% and 90% on the multiple-choice items of the Comprehension, 
High-Frequency Words/Vocabulary, and Phonics sections of the Benchmark Tests and who meet 
other criteria, such as consistently satisfactory work on assignments and in classroom discussions, 
likely belong in the On-Level reading group for the next unit of instruction. Children in the 

low end of that range should be observed carefully and may need on-going assistance, extra 
instruction, and opportunities for further practice, just as children in the Strategic Intervention 
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group do. Children in the upper end of that range should receive their instruction and 
practice with on-level materials, but they may need extra challenge and enrichment, 
just as children in the Advanced reading group do. 


Children who score 91% or above on the multiple-choice items of the 
Comprehension, High-Frequency Words/Vocabulary, and Phonics sections of 

the Benchmark Tests and who meet other criteria, such as consistently excellent 
performance on assigned paperwork and in classroom discussions, are capable of 
work in the Advanced reading group for the next unit of instruction. They should 
be given multiple opportunities to engage in enrichment activities and real-world 
investigations. 


Further Analysis of Results 


Each Reading (Parts 1—4) item on an Evaluation Chart is linked to a tested skill and 
a Common Core State Standard. By identifying which items the child answered 
incorrectly and referring to the list of tested skills, you may be able to determine 
specific skills or areas in which the child needs additional help. For example, if the 
child answers six questions incorrectly and several involve literary elements such 
as plot and character, you may want to plan additional instruction for the child in 
this area. While the Benchmark Tests do not provide sufficient content coverage of 
individual skills to be truly “diagnostic,” children’s performance patterns can often 
provide useful clues as to particular strengths and weaknesses. 


Grading: For more information on-how to use a writing assessment scale as 
an element of classroom grades, refer to the “Grading Writing” section of the 
Assessment Handbook. 


ASSISTING ENGLISH LANGUAGE LEARNERS 


While the Benchmark Tests provide teachers with a way to measure children’s 
progress on a unit-by-unit basis, Benchmark Tests also provide an opportunity 

for teachers to help English language learners become familiar with the linguistic 
patterns and structures they will encounter while taking state tests. The format of 
the Benchmark Tests is similar to the format of the state tests, with similar direction 
lines, question stems, answer formats, and markings to “stop” and “go on.” 


Among assessment tools, standardized tests cause teachers of English language 
learners the most concern. State tests, considered “high stakes,’ may be used 

to evaluate the effectiveness of the curriculum, the teacher, or the instructional 
approach. They are used to evaluate children’s overall progress. High-stakes tests 
are typically designed and normed for proficient speakers of English. By providing 
opportunities for children to become familiar with the formats and language 

of the Benchmark Tests, teachers assist English language learners in obtaining 
results that reflect children’s learning of the content rather than their aptitude for 
comprehending test language and formats. Teachers can use specific strategies 

to prepare English language learners for assessment. Using these strategies on 
the Benchmark Tests will increase children’s comfort levels and success with 
assessment tools such as the state tests. 
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Testing Strategies for All English Language 
Learners 


Provide Accommodations for Children’s Success 


Any accommodations appropriate for English language learners should address 
children’s linguistic needs, either directly or indirectly. As you consider 
accommodations for children taking the Benchmark Tests, remember when the 

state tests are given, no special accommodations are allowed. Therefore, as you 
make accommodations for English language learners, keep in mind that the ultimate 
goal is for these children to handle mainstream testing settings, terminology, and 
instruction. Any accommodations that you provide should be considered stepping 
stones to children’s eventual successful encounter with mainstream testing 
conditions. 


1. Simplify and clarify directions. Providing instructions in simplified 
formats can reduce the language load for English language learners and 
help them focus solely on the task and content for the specific question(s). 
A good rule of thumb is to match the language used with the test to the 
language used with instruction. It is helpful for children when you replace 
complex English words with simpler English words that they are already 
familiar with or can grasp more easily. However, it is never appropriate to 
translate test directions into children’s first languages. This practice will 
not benefit children when they encounter state tests. (See below A Word of 
Caution.) However, you may ask children to restate directions in their own 
words so you are sure they understand them. 


2. Provide a setting consistent with the instructional setting. Administering 
tests in an alternate, smaller, even one-to-one, setting can allow for verbal 
scaffolding and provide English language learners with a setting that is 
comfortable and familiar to them. Be sure that the alternate setting is a 
setting with which children are familiar. Move children to mainstream 
testing settings when you feel they are ready. 


3. Consider timing. Provide additional testing time and allow frequent or 
extended breaks during testing. On the Benchmark Tests, for example, 
children may benefit from a break between the two Comprehension 
selection/item sets or after the Comprehension section and before the 
High-Frequency Words or Vocabulary sections. The Writing sections are 
rigorous for children. Consider completing these portions on a different day 
or after a significant break. Keep in mind, however, that while this type of 
accommodation is one that is most often used for English language learners 
in mainstream classrooms, it is more important to be sure that children are 
receiving the necessary linguistic support in English. 


4. Provide dictionaries. Allow the use of bilingual, word-for-word translation 
dictionaries as an accommodation for children who are able to use them 
effectively. 
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A Word of Caution: In providing accommodations to children, it is important 

not to compromise the intent of the assessment. It is never appropriate to translate 
into students’ native languages or read aloud in English vocabulary in the High- 
Frequency Words or Vocabulary sections, or the selections and questions in the 
Comprehension sections. These practices alter the constructs of the assessments. 
For example, the reading comprehension assessments are designed to measure both 
word recognition and understanding, so reading the selections to children actually 
changes the intent of the tests. 


Followifg the administration of the assessments, it is important to note which 
accommodations were used for the English language learners and to interpret 
scores with that information in mind. As children progress in their English language 
skills and become more comfortable with testing, it is important to reconsider 
accommodations that were provided on previous tests. 


Familiarize Children with 
Academic Language and Test Language 


The Benchmark Tests use routine terminology and formats that are designed to 
mirror the experience of taking the state tests. Helping children improve their 
understanding and use of academic language is an essential way to prepare children 
for assessment. The practice of “teaching to the test” is often criticized—and 
rightfully so—but helping children understand the language of tests and other 
assessment instruments levels the playing field for English language learners, 
allowing them to demonstrate what they’ve learned about the content, rather than 
struggling with the test language and formats. All children, but especially English 
language learners, must be taught test-taking strategies and must build background 
about the language and procedures of taking tests. What strategies can you 
explicitly offer to children to prepare for assessment? 


1. Focus on Academic English and Meaningful Oral Language Experiences 


Many English language learners may quickly master social English, the 
conversational language skills and conventions used in everyday interactions 

with classmates. These same learners, however, frequently encounter difficulty 
with the academic English found on formal assessments. Children may also 

have gaps in understanding between oral and written English. The structure of 
academic English is complex, e.g., fiction and nonfiction text structures, paragraph 
organization, and syntax, including prepositional phrases, introductory clauses, and 
pronoun references. There are structural analysis constraints at the word, sentence, 
paragraph, and text levels. 


Development of academic language is one of the primary sources of difficulty for 
English language learners at all ages and grades while also being fundamental to 
all children’s success. The vocabulary of academic English consists of specialized 
meanings of common words, abstract concepts, multiple-meaning words, and 
words based on Latin and Greek roots. As children read test selections, they may 
encounter unfamiliar topics and concepts. Recognize that it takes years for children 
to master academic English, but that you can help them make progress on the way. 
Highlight and discuss routinely the academic language, vocabulary, syntax, and 
narrative and expository text structures encountered in textbooks and trade books. 
Remember that academic English is not another name for “standard English.” 
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Academic English is the special form of English that is used in the classroom and 
in written texts. The grammatical constructions, words, and rhetorical conventions 
are not often used in everyday spoken language. The home language does not have 
to be English in order for children to benefit from experiences in using academic 
language. If it proves helpful, children may be encouraged to connect what they 
know in their home languages to what they are learning about academic English. 


Provide children with experiences with academic language by reading to them and 
discussing readings, instructional activities, and experiences. Draw children into 
instructional conversations focused on the language they encounter in their school 
texts and other materials to show children how language works. Provide children 
with ample opportunities to use the language of texts—and tests—in speaking and 
in writing. Provide regular opportunities for meaningful oral language experiences 
in which English language learners participate in discussion of important topics and 
perform the activities required on tests, such as explaining, describing, comparing, 
and stating and supporting opinions. Encourage them to use vocabulary that will 
support academic language development in increased opportunities for structured 
academic talk. 


2. Focus on Test Directions. 


Help children understand verbal phrases, such as “fill in the circle” and “mark the 
word that best fits in each sentence,” that are often used in test directions. When 
possible, model tasks and provide verbal directions in simpler, more common 
English words. Be explicit in your teaching, using the following examples to 
guide you. 


Fill in the circle beside your answer. 


For the directions above, talk about the phrase “fill in” and the word “beside.” 
Model and gesture how to follow the directions: I use this page. I find the number 
of the question. I read the answers. Then I find the circle, here, next to the correct 
answer and make it dark, or black, with my pencil. Be sure children understand how 
to do this clearly and neatly. 


Mark the word that best fits in each sentence. 


For the directions above, explain that the word “mark” is another way of saying “fill 
in the circle.” Talk about the phrase “best fits.” Be sure that children understand that 
they must “pick the word that makes the sentence sound correct, or make sense.” 
Model how to follow the directions. 
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3. Focus on Terminology and Strategies 


Think about terms that will make the most sense to children as you teach. Instead of 
using the words “directions,” “test,” and “fill in,” for example, you might use common 
cognates such as instructions, exam, and mark, which translate to most Romance languages 
(i.e., in Spanish: instrucciones, examen, and marca). However, move children to the 
original test words as soon as possible. 


Preteach the “language of tests” encountered in directions and test items, including: 
Question words, such as: who, what, which, where, when, why, how, and what kind 
Emphasis words, such as: best, better, first, last, not, except, probably, major, both, 
neither, either, same, different, begin, end, most, mostly, and least 
Action words, such as: explain, compare, describe, and discuss. 


Words such as both and not may seem simple, but their uses in test questions often prove 
otherwise. English language learners need help in seeing how such words frame and 
constrain ideas expressed in sentences in which they appear. 


Throughout the year, children need robust vocabulary instruction in English for additional 
common test words and phrases, such as test form, test booklet, base your answer on, 
author, selection, composition, writing prompt, sentence, question, details, events, and 
statement of fact or opinion. 


Be sure children are familiar with words for the parts of speech, and the terms beginning, 
middle, and ending sounds, as well. Examine the tests for other words and phrases that are 
important for children to learn. 


Familiarize children with basic test formats, such as multiple-choice (3 options) and 
constructed-response items, cloze sentences, underlining of key words and sounds, and 
writing prompts for written compositions, so that they develop skills in locating key 
information. Use released tests or models of tests, providing children with plenty of 
practice in test formats. Be explicit in your teaching, using the following examples to 
guide you. 


The girls liked each other a lot. They were 


© people 


O | families 
© | friends 


Explain the test format: On some tests, there are sentences with a blank, or empty, line. The 
line shows a word is missing in the sentence. I need to choose the word that completes, or 
finishes, the sentence the best. This is the word that makes the sentence sound correct, or 
makes the sentence mean the correct thing. 
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23. +The children like to play together. 
Which word has the same sound as the ay in play in 
this sentence? 


© plan 
© happy 
© ate 


Explain the test format: Sometimes, test questions have words and letters that are 
underlined. That means a line is under the words and letters. I pay special attention 
to words and letters with lines under them. Questions ask about these words and 
letters. In this question, the words and letters with lines under them have special 
sounds. 
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PROMPT 


Pretend you are teaching your friends how to 
clean their bedrooms. Tell them what they need 
to do to get their rooms cleaned up. Tell them at 
least four things they should do. 


CHECKLIST FOR WRITERS 


Did I plan my paper before I started writing? 

Did I tell how to clean a bedroom? 

Did I write about four things to do? 

Did I put the steps in the right order? 

Did I use good action words to tell what they should do? 
Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 

Did I check my spelling? 

Did I make sure my paper is the way I want readers to read 
it? 


Explain the test format: Some tests ask me to write a composition, or story. At the 
top of the page is an instruction box, or writing prompt. I read the instructions in 
the box to learn what to write about. There is one page of lines for me to write on. 
Explain also the checklist box: These are questions I read to myself and answer as I 
check over my writing to make sure it’s just the way I want it. 
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Explain the test format: Some tests have stories for me to read. The stories are long. 
They will not fit on one page. This sign says “Go on.” That means that I need to go 
to the next page and read more. 


Explain the test format: Some test pages have this sign at the bottom. This sign 
says, “Stop.” That means it is the end of the test. I do not go to the next page until 
the teacher tells me to do that. 


Model test-taking strategies for children. Help them use their emerging familiarity 
with high-frequency words and basic language structures in English to choose the 
best answer and eliminate incorrect answer choices. Teach children the logic of test 
questions. Show children, for example, that the question, “Which of the following 
is not a sentence?” means that all of the answer choices except one are sentences. 
Be sure to teach children the various types of reading comprehension questions they 
may encounter on tests, such as main idea and statement of opinion. Use released 
test items or models of test items to provide children with plenty of practice in 
question types and the test-taking strategies you have taught them. 


5 What happens when ants mix sand and earth? 


© They fight each other. 
© They get lost looking for food. 
© They make strong nests. 


Model a test-taking strategy for children—underlining key words in the question: 

I read the whole selection carefully before I try to answer the questions. What do 

I do if I can’t remember something? Do I guess? No. I can make lines under the 
important words in the question. Then I can go back and look for these words in the 
selection. I read that part again. This helps me find the correct answer. 


8 Why do you think the author wrote “Little Helpers’’? 
© to tell you things about ants 


© to share a funny story about ants 


O to get you to watch ants 
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Model test-taking strategies for children—finding the author’s purpose through 
the main idea and eliminating incorrect answer choices: J read the whole selection 
carefully before I try to answer the questions. This question asks about why the 
author wrote the selection. This has to do with the main idea. What is the selection 
mostly about? Yes, all about ants. Now I read the answer choices. The first answer 
seems correct but I check the other answers to be sure. Did the author tell a funny 
story about ants? No, the selection is nonfiction, not a story. So that answer is 

not correct. Did the author say anything about the reader watching ants? No, the 
author may think watching ants is interesting, but that is not the main idea of the 
selection, so that answer is also not correct. The first answer is the correct answer. 


How is Lin from “‘An Afternoon with Lin” like 
the teacher ants in “Little Helpers’? What do 


they do that is the same? 


Explain how to prepare for a constructed-response question: J read both selections 
carefully before I try to answer this question. In this part of the test, I have to write. 
I read the question to look for words that help me. There are titles from two stories, 
so I need to think about both stories. Here are important words: the same. What 
does it mean when something is the same? So, I need to pick one thing that Lin does 
that the ants do, too, and tell how Lin and the ants do this same thing. 


Model for children how to read the test itself. Proficient English readers may ben- 
efit from strategies such as reading the test question and answer choices first and 
then skimming the selection to find information that will help them select the cor- 
rect answer to the question. English language learners are not served well by this 
option. They need to read and understand the selection carefully and then consider 
how to answer the questions asked. Model this type of test-taking strategy for chil- 
dren as you think aloud and explain the process. 


Summarize test formats and strategies for children. Consider making a T-chart to 
show examples of the question types that children may find on tests, such as fill- 
in-the-blank, matching, and multiple choice. If your T-chart is large enough to be 
a wall chart, include examples of each type of item from released tests and model 
tests on the chart. Explain what the structures are and what they ask test-takers to 
do (or ask children to explain as you teach various strategies). 
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Evaluation Chart: Grade 2 - Unit 1 Benchmark Test 
Student Name Date 


Common Core Score 
Item Type* 


Reading ~ Parts 1-4 


Tested Skill 


Reading — Part 1: Comprehension 


Literary elements: setting Ly Literature 7 


. | Literary elements: plot Literature 5 
. | Literary elements: character Literature 3 
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7. | Literary elements: theme Literature 2 
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Consonant digraphs: th, tch Foundational Skills 3. 
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Inflected ending -ing with spelling change Foundational Skills 3. 1 


34. | Consonant digraphs: sh, ch Foundational Skills 3. 


Reading — Part 4: Writing Conventions 


>) 


2 
| 
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= 


i 
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il 
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9: 
0. 
32. 
33) 


eg) S| er |) i) 
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Student’s Reading Total Score/Total Possible Score /44 
*L = literal I = inferential C = critical analysis 
Reading Parts: !=4percentage*scores2 = ne ee 100 = ee 
(student’s total score) (percentage score) 


Writing — Part 5 


Common Core 


Writing Score (Complete one.) State Standards 


Notes/Observations: Writing 3. 
Writing 5. 
Language 1. 
Language 2. 
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Evaluation Chart: Grade 2 - Unit 2 Benchmark Test 
Student Name Date 


Reading — Parts 1-4 


4 Common Core Score 
Tested Skill Item Type* 
Testes ‘ State Standard (circle one) 


Reading — Part 1: Comprehension 
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| 
| 
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Compare and contrast 
Cause and effect 
Main idea and details 
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Reading — Part 2: High-Frequency Words 
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18. Foundational Skills 3.f. 
19. Foundational Skills 3.f. 
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Reading — Part 4: Writing Conventions 
: 
i 
: 
| 
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Student’s Reading Total Score/Total Possible Score /44 
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1 
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36. 
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Regrouping (Reading — Parts 1-3) percentage: _______ + 344 =___LL____ x 100 =$______ % 
(student’s score) (percentage score) 
Reading — Parts 1—4 percentage score: _.—_ E+ 44 = K 100 = LG 
(student’s total score) (percentage score) 


Writing — Part 5 


Common Core 
State Standards 


Writing Score (Complete one.) 


Notes/Observations: Writing 2. 
Writing 5. 
Language 1. 
Language 2. 


T36 Benchmark Test Teacher’s Manual 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


i 
(© 
i=) 
oe 
SS 
<= 
ipa] 
o) 
= 
=) 
jon 
0) 
= 
o) 
i=) 
= 
WN 
a. 
a 
a 
(aos Nei ay tes kf 
— 


Evaluation Chart: Grade 2 - Unit 3 Benchmark Test 
Student Name Date 


Reading — Parts 1-4 


p Common Core Score 
Tested Skill Item Type* 
fem | teseasian | tem type State Standard (circle one) 


Reading — Part 1: Comprehension 


Literary elements: character 
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Reading — Part 3: Phonics 
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Student’s Reading Total Score/Total Possible Score /44 
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*L = literal I = inferential C = critical analysis 
Regrouping (Reading — Parts 1-3) percentage: ____ + 34 = LLL x 100 = ____"_ 
(student’s score) (percentage score) 
Reading — Parts t—4 percentage score: <= Se A x00 = See 
(student’s total score) _ (percentage score) 


Writing — Part 5 


Common Core 
State Standards 


Writing Score (Complete one.) 


Notes/Observations: Writing 2. 
Writing 5. 
Language 1. 
Language 2. 
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Evaluation Chart: Grade 2 - Unit 4 Benchmark Test 
Student Name Date 


Reading — Parts 1-4 


4 Common Core Score 
Tested Skill Item Type* 
= State Standard (circle one) 


Reading — Part 1: Comprehension 


Compare and contrast L Informational Text 1. 1 


- 


2. | Compare and contrast I Informational Text 1. 1 
3. | Fact and opinion Informational Text 1. 1 
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Constructed-response text-to-self connection Wes te PA 
Draw conclusions 1 
: : 
i : 
i 

i : 
Author’s purpose C 1 
Constructed-response text-to-text connection 1 


Reading — Part 2: Vocabulary 
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Context clues: multiple-meaning words Language 4.a. 


i=) 
—_ 
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22. | Context clues: multiple-meaning words Language 4.a. 


Reading — Part 3: Phonics 


23. | Syllables: consonant + le Foundational Skills 3.c. 
Vowel diphthong ou, ow /ou/ 
Vowel diphthong oi, oy /oi/ Foundational Skills 3.b. Ooeel 
Syllables: two consonants together Foundational Skills 3.c. | 
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: 
Reading — Part 4: Writing Conventions 
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2 
2 
3 


> 


= 


8. 
9. 
0. 
32. 
33: 


j=) 


35: 
36. 


1 
1 
1 


Sys 
38. 
ao. 
40. 
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Regrouping (Reading — Parts 1-3) percentage: _______ + 34 =-___L____ x 100 =$______% 
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Writing — Part 5 


Common Core 
State Standards 


Writing Score (Complete one.) 


Notes/Observations: Writing 2. 
Writing 5. 
Language 1. 
Language 2. 
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Evaluation Chart: Grade 2 - Unit 5 Benchmark Test 
Student Name Date 


Reading — Parts 1-4 


: Common Core Score 
Tested Skill Item Type* 
oo State Standard (circle one) 


Reading —- Part 1: Comprehension 
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Literary element: plot 
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Reading — Part 3: Phonics (continued) 


Suffix -ful Language 4 
Consonant pattern ph /f/ Foundational Skills 3. 


Suffix -er (agent) Language 4. 


| 


Student’s Reading Total Score/Total Possible Score /4 
*L = literal I = inferential C = critical analysis 
Regrouping (Reading — Parts 1-3) percentage: ______ + 34. =$_ _________ x 100 =$ _________% 
(student’s score) (percentage score) 
Reading — Parts 1-4 percentage score: _________ + 44 = _______§__ x 100 =______§_% 
(student’s total score) (percentage score) 


Writing — Part 5 


Common Core 
State Standards 


Writing Score (Complete one.) 


Notes/Observations: Writing 1. 
Writing 5. 
Language 1. 
Language 2. 
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Evaluation Chart: Grade 2 - Unit 6 Benchmark Test 
Student Name Date 


Reading — Parts 1- 


4 
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Item Tested Skill It FS 


Reading — Part 1: Comprehension 
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te Informational Text3. | 
Pinole, [0 
Cause and effect I One 
Draw conclusions I Oa I 
9 [emicandener [it~ tomatoe 0 
7 
7 
7 
Compare and contrast LS aesal 
Informational Text 6. OF ot 
eee 


Informational Text 9. Ong, Vlg 
[it | Cie cemisneaniig wih [Cagis sa 

ig, | Coiatchex mpeg wore [Language ta 
i | Conese wii wads ‘(Langues 
ow : ili a 


>) 


Context clues: unfamiliar words Language 4.a 
Language 4.a 
Language 4.a. 


Language 4.a. 


1 
1 
1 
1 
1 
1 


: 
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Reading — Part 3: Phonics (continued) 


Foundational Skills 3. 


Suffix -less Language 4.a. 
Suffix -able Language 4.a. : 


Base words and ending -er Language 4.a. 


Base words and ending -ing 


Base words and ending -ed 


0 


Punctuation 


Capitalization Language 2.a. 


Punctuation Language 2. 


Student’s Reading Total Score/Total Possible Score 
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Writing — Part 5 


Common Core 


Writing Score (Complete one.) State Staudarde 


Notes/Observations: Writing 3. 
Writing 5. 
Language 1. 
Language 2. 
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Evaluation Chart: Grade 2 - End-of-Year Benchmark Test 
Student Name Date 
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Reading — Part 3: Phonics 
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Vowel diphthong ou, ow /ou/ Foundational Skills 3.b. 
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=) 
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*L = literal I = inferential C = critical analysis 
Reading — Parts 1-4 percentage score: +64= x 100 = % 
(student’s total score) (percentage score) 


Writing — Part 5 


Common Core 


Writing Score (Complete one. 
8 ( P ) e State Standards 


Notes/Observations: Writing 2. 


Writing 5. 
Language 1. 
Language 2. 
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ANSWER KEYS B. Use the Constructed-Response Scoring 


A Rubric on page T13 to help you assess 
Unit 1 Benchmark Test children’s responses. Assign each response 


Reading — Part 1: Comprehension ees NO Ua 


Possible top response: The big ideas in both 


Passage 1: “A Very Special L ‘ ; ! 
g ery Special Lunch stories are about helping others. In both 


1. third choice (on the ground in the stories, the characters find ways to help 
country) each other. 
2. second choice (Fran saw Roy carrying : ; 
a basket and a blanket.) Reading — Part 2: High-Frequency Words 
3. second choice (kind) 17. second choice (front) 


4. first choice (took out the food his friends 18. third choice (mother) 


would eat for lunch.) 19. first choice (very) 
5. third choice (“teaching friends about 20. second choice (friend) 
picnics’) 


21. first choice (together) 
6. first choice (It started to rain.) 


7. third choice (Friends help each other.) 


8. third choice (“A New Kind of Meal”) Reading — Part 3: Phonics 
23. third choice (black) 


22. third choice (everywhere) 


A. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 24. first choice (spring) 
children’s responses. Assign each response 25. second choice (wink) 


a score from 0 to 2. 
26. first choice (path) 
Possible top response: I would like to go on 


a picnic at the park with my friend Sam. We 27. third choice (fed) 
would eat lunch and play ball. 28. third choice (coming) 


Passage 2: “A Letter to a Friend” 29. second choice (chose) 


9. second choice (Mike got on an airplane.) 30. third choice (ride) 

10. third choice (They flew on an airplane 31. first choice (string) 
and drove in a car.) 32. third choice (when) 

11. first choice (friends) 33. second choice (getting) 

12. second choice (The airplane flew very 34. first choice (shell) 
high.) 

13. first choice (Jack and Mike played in the 
sand.) 


14. third choice (help his brother) 


15. second choice (Jack did not have a tool 
for digging.) 


16. third choice (It feels good to help others.) 
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Reading — Part 4: Writing Conventions 


SSF 
36. 
Os 
38. 


39. 
40. 


second choice (Bob went to Lea’s house.) 
third choice (Look out!) 
first choice (Come with me.) 


second choice (Did you remember 
your book?) 


first choice (Dad) 
third choice (played with a toy duck) 


Writing — Part 5 


Prompt: Children are asked to write a story about 
a time they had fun outside. Details of where they 
were, who was with them, and what they did are 
to be included. 


Scoring: Use one of the Narrative Writing 
Scoring Rubrics on pages T14—-T15 to help you 
assess children’s compositions. Choose one of the 
four rubrics, and assign each composition a score 
based on the 6-point, 5-point, 4-point, or 3-point 


scale. 


Unit 2 Benchmark Test 


Reading — Part 1: Comprehension 


Passage 1: “An Afternoon with Lin” 


i, 
2. 


NIH mn B&B 


first choice (at her own home) 


second choice (Lin asked Susan to come to 
her house for tea.) 


. third choice (They liked to have tea 


together.) 


. first choice (It became tea.) 
. third choice (“Sharing Tea with a Friend’’) 
. third choice (polite and nice) 


. first choice (She wanted to get to 


know her.) 


. second choice (It made them think of 


China.) 


A. Use the Constructed-Response Scoring Rubric 
on page T13 to help you assess children’s 
responses. Assign each response 
a score from 0 to 2. 


Possible top response: I would ask my friend 
to come to my house. We would eat a snack. 
We would play in my room. 


Passage 2: “Max Goes to Second Grade” 


9. 
10. 
11. 


12. 


16. 


third choice (Max didn’t want to get up.) 
first choice (unhappy) 


first choice (He didn’t want to start second 
grade.) 


third choice (He did not think he would 
like either grade.) 


. second choice (They all told funny stories.) 


. first choice (Kids could join a club in 


second grade.) 


. third choice (Changes in your life can be 


much better than you expect.) 


first choice (Max thought that his new 
class was good.) 


B. Use the Constructed-Response Scoring Rubric 
on page T13 to help you assess children’s 
responses. Assign each response a score from 
0 to 2. 


Possible top response: In both stories the 
characters have friends that they go to school 
with. In both stories the characters eat 
together. The stories are different because in 
one story the friends have tea and in the other 
a boy starts second grade. 


Reading — Part 2: High-Frequency Words 


17. 
18. 
19. 
20. 
21. 
22. 


third choice (brought) 
first choice (either) 
second choice (Once) 
second choice (probably) 
first choice (people) 


third choice (You’re) 
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Reading — Part 3: Phonics 
23. third choice (ate) 
24. first choice (families) 
25. second choice (third) 
26. third choice (You are) 
27. first choice (forest) 
28. second choice (classes) 
29. first choice (I’m glad) 
30. third choice (plain) 
31. second choice (I'll) 
32. second choice (more) 
33. third choice (garden) 
34. first choice (It is) 


Reading — Part 4: Writing Conventions 
35. first choice (Monday) 
36. third choice (cakes) 
37. second choice (women) 
38. second choice (babies) 


39. first choice (The teachers’ cars are at 
school.) 


40. third choice (He took the girl’s toys.) 


Writing — Part 5 


Prompt: Children are asked to write about 
teaching their friends how to clean their 
bedrooms. They are to include at least four things 
that should be done to clean the bedroom. 


Scoring: Use one of the Expository Writing 
Scoring Rubrics on pages T18-T19 to help you 
assess children’s compositions. Choose one of the 
four rubrics, and assign each composition a score 
based on the 6-point, 5-point, 4-point, or 

3-point scale. 


Unit 3 Benchmark Test 


Reading — Part 1: Comprehension 
Passage 1: “Maya Makes a Book” 


1. third choice (Ana played with them 
outside.) 


2. second choice (She cut out pictures.) 
3. first choice (smart) 


4. first choice (They used a ribbon to tie the 
pages.) 


5. third choice (Ana did not harm Maya’s 
books anymore.) 


6. second choice (to show us how one girl 
took care of a problem) 


7. first choice (Ana now had her own book to 
play with.) 


8. third choice (Maya, because she made a 
book for Ana) 


A. Use the Constructed-Response Scoring Rubric 
on page T13 to help you assess children’s 
responses. Assign each response 
a score from 0 to 2. 


Possible top response: My problem was that I 
couldn’t find my homework in the mornings. 

I made one special place where I always put it 
when I was done. Then I could find it before 
school. 


Passage 2: “Telling Your Story” 


9. second choice (People made up a good 
way to tell stories to others.) 


10. third choice (They wanted a better way to 
share their stories.) 


11. first choice (People cannot be sure just 
what the pictures mean.) 


12. first choice (The letters were put together 
to make words.) 


13. third choice (People told stories out loud 
¢ to each other.) 


\ 
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14. 
i. 


16. 


first choice (after they used pictures) 


second choice (The other person changes 
the story a little.) 


third choice (to tell us why letters were 
invented) 


B. Use the Constructed Response Scoring 
Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


Possible top response: They both were 


inventors. Maya and the people who invented 


letters and words both made stories and 
books for others to enjoy. 


Reading — Part 2: High-Frequency Words 


17. 
18. 
19. 
20. 
21. 
22. 


second choice (guess) 
first choice (hours) 
third choice (picture) 
second choice (answer) 
first choice (faraway) 


third choice (their) 


Reading — Part 3: Phonics 


23. 
24. 
25. 
26. 
940 


28. 
29. 
30. 
31. 
32. 
ABp 
34. 


second choice (replies) 
first choice (happier) 
third choice (outside) 
first choice (hurry) 
third choice (nicest) 
second choice (these) 
third choice (mind) 
first choice (robot) 
second choice (street) 
first choice (know) 
third choice (sometimes) 


third choice (tiny) 


Reading — Part 4: Writing Conventions 
35. second choice (are playing) 
36. first choice (rang) 
37. third choice (will see) 
38. second choice (wash) 
39. first choice (We are good friends.) 
40. third choice (The policeman is here 

today.) 
Writing — Part 5 


Prompt: Children are asked to write about 
how their actions would be similar to and 
different from Maya’s if their books or toys 
were being hurt. | 


Scoring: Use one of the Expository Writing 
Scoring Rubrics on pages T18—T19 to help you 
assess children’s compositions. Choose one of 
the four rubrics, and assign each composition a 
score based on the 6-point, 5-point, 4-point, or 
3-point scale. 


Unit 4 Benchmark Test 
Reading — Part 1: Comprehension 
Passage I; “All About Seeds” 

1. third choice (Both start from seeds.) 


2. second choice (Both are planted by 
animals.) 


3. first choice (It is best to grow vegetables.) 


4. second choice (There are many types of 
seeds.) 


X& first choice (Animals help seeds to grow.) 


6. third choice (People should help scatter 
seeds.) 


7. second choice (seeds from different trees 
do not look the same.) 


8. first choice (Animals help to scatter seeds 
around. ) 
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A. Use the Constructed-Response Scoring Reading — Part 3: Phonics 


Rubric on page T13 to help you assess 
children’s responses. Assign each response ae Sure DOke Ka] Ble) 


a score from 0 to 2. 24. first choice (foot) 
Possible top response: I would plant flower 25. third choice (clown) 
seeds, because I think flowers are pretty. Derereneice (cis) 
Passage 2: “Tran and the Kite” 27. third choice (scat / ter) 

9. sécond choice (He was unhappy.) 28. first choice (blue) 

10. third choice (Changes in your life may be 29. third choice (pound) 
better than you expected.) Biesccondicho ce en) 

31. third choice (pull) 


32. second choice (little) 


11. second choice (She was glad.) 


12. third choice (Tran’s family moved to a 
different house.) 


Tier chorce (dnd) 33. third choice (sprout) 


14. second choice (Greg knew that Tran liked Shes UM ea eg) 


kites.) 3 Reading — Part 4 Writing Conventions 
15. first choice (He felt excited instead of 35. third choice (down) 
sad.) 


36. first choice (Four) 
16. second choice (to tell you a story about 


how a boy made a new friend) 37. third choice (tonight) 
38. second choice (slowly) 
B. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 39. third choice (fastest) 
children’s responses. Assign each response 40. second choice (taller) 
a score from 0 to 2. 


Possible top response: They both do well Writing — Part 5 


in new places. Prompt: Children are asked to write a 


STN : description of what a garden they plant from 
Reading — Part 2: Vocabulary Sec tues 
17. third choice (a paper used to pay for 


something) Scoring: Use one of the Descriptive Writing 


Scoring Rubrics on pages T16—-T17 to help you 
18. third choice (being full of power) assess children’s compositions. Choose one of 

the four rubrics, and assign each composition a 
score based on the 6-point, 5-point, 4-point, or 

20. second choice (slowly) 3-point scale. 


19. first choice (take the load from) 


21. second choice (went up) 


22. first choice (finished) 
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Unit 5 Benchmark Test 


Reading — Part 1: Comprehension 


Passage 1: “Bill’s Idea” 


1. 


second choice (said he could not take 
care of a pet.) 


. third choice (his parents changed their 


minds.) 


. first choice (A boy shows his parents he 


can take care of a pet.) 


. second choice (he fed her cat.) 


5. first choice (The puppy wagged its tail at 


8. 


Bill.) 


. third choice (Hard work gets rewards.) 


. second choice (to tell a story about how a 


boy gets a pet) 
third choice (“How Bill Got a Dog”) 


A. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


Possible top response: I make my bed every 
morning like grown-ups do. 


Passage 2: “Miss Miller’s Garden” 


9: 


10. 


11. 
12. 


13. 


third choice (Beth told her mother about 
Miss Miller’s garden.) 


first choice (She was too ill to take care 
of it.) 


first choice (many people agreed to help.) 


third choice (Two girls get people in a 
neighborhood to help a sick neighbor.) 


second choice (Miss Miller enjoyed her 
garden.) 


14. 
15. 


16. 


first choice (“Kim and Beth Help Out’) 


second choice (It is good to help your 
neighbors.) 


third choice (be happy about what the 
girls did.) 


B. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


Possible top response: Bill, Kim, and Beth 
are alike because they all want to take care 
of things. Bill takes care of animals. Kim and 
Beth take care of a garden. They all do 

a good job. 


Reading — Part 2: Vocabulary 


17. 
18. 
19. 
20. 
PAL: 


22. 


third choice (outside) 
first choice (full of help) 
third choice (everyone) 
second choice (gardener) 


second choice (between 12 noon 
and dark) 


third choice (in a careful way) 


Reading — Part 3: Phonics 


23. 
24. 
PAS 
26. 
27. 
28. 
29. 
30. 
AE 
32. 
JS: 
34. 


first choice (not) 

third choice (red) 

second choice (tall) 

first choice (in a fast way) 
second choice (not able) 
first choice (line) 

third choice (full of beauty) 
second choice (four) 

first choice (a tool that clips) 
second choice (draw) 

third choice (redo) 

first choice (off) 
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Reading — Part 4: Writing Conventions 
35. second choice (He goes to school.) 
36. third choice (They take a walk.) 
37. first choice (She’s going home.) 
38. second choice (I will wait for you.) 


39. first choice (Tony and I like to go to 
the park.) 


40. third choice (Juan talked with Carl 
and me.) 
Writing — Part 5 


Prompt: Children are asked to write a letter to 
their parents to persuade them to allow child to 


have a pet. The letter is to contain three things as 


proof that child could take care of the pet. 


Scoring: Use one of the Persuasive Writing 
Scoring Rubrics on pages T20-T21 to help you 
assess children’s compositions. Choose one of 
the four rubrics, and assign each composition a 
score based on the 6-point, 5-point, 4-point, or 
3-point scale. 


Unit 6 Benchmark Test 


Reading — Part 1: Comprehension 


Passage 1: “Happy Birthday, United States 
of America!” 


1. second choice (Both had parades.) 


2. second choice (how people celebrate 
Independence Day) 


3. third choice (the fireworks going off) 
4. second choice (On July 4, 1776, we said 


that we did not want to be ruled by Great 


Britain.) 


5. first choice (It is a day that marks our 
country’s independence.) 
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6. third choice (the booms from the 
fireworks) 


7. first choice (They are the colors of our flag.) 


8. second choice (not all Americans celebrated 
our independence in the same way.) 


. Use the Constructed-Response Scoring 


Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


Possible top response might be: My family 
goes to see fireworks on the Fourth of July. We 
sit on a blanket and have a picnic as we watch 
them. We get to stay up late. It is so much fun! 


Passage 2: “Family Traditions” 


9. third choice (watching TV) 


10. second choice (They give you special 
ways to connect with your family.) 


11. first choice (Families make their own 
traditions.) 


12. third choice (Traditions give family 
members a good feeling.) 


13. second choice (Some families explore the 
outdoors together.) 


14. first choice (Their homes are kept clean 
and nice.) 


15. second choice (Both help families bring 
families together.) 


16. third choice (to tell about things that 
families can do together) 


. Use the Constructed-Response Scoring 


Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


Possible top response: Every year families 
can celebrate the Fourth of July in the same 
way. They can start by watching the parade 
in the morning. Then they can have a picnic 
at the beach or in a park. At night they can all 
watch fireworks together. 
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Reading — Part 2: Vocabulary 
17. first choice (not easy) 
18. first choice (count) 
19. second choice (again) 
20. third choice (free) 
21. third choice (people) 
22. second choice (told what to do) 


Reading — Part 3: Phonics 
23. third choice (most loud) 
24. second choice (did fire) 
25. second choice (middle of the day) 
26. first choice (lotion) 
27. third choice (U.S.) 
28. first choice (togetherness) 
29. second choice (celebrate) 
30. first choice (without hope) 
31. third choice (able to be understood) 
32. second choice (more close) 
33. third choice (riding) 


34. second choice (Americans began 


Writing — Part 5 


Prompt: Children are asked to write a story 
about how they and their family celebrated the 
Fourth of July last year. The story can be real 
or made up. 


Scoring: Use one of the Narrative Writing 
Scoring Rubrics on pages T14—-T15 to help you 
assess children’s compositions. Choose one of 
the four rubrics, and assign each composition a 
score based on the 6-point, 5-point, 4-point, or 
3-point scale. 


End-of-Year Benchmark Test 


Reading — Part 1: Comprehension 
Passage 1: “Oscar’s Problem” 
1. third choice (caring.) 
. third choice (“A Party for Oscar’’) 
. second choice (He slept all night.) 
. third choice (Oscar’s friends talked to Olivia.) 
. first choice (morning) 
. third choice (They had a party.) 
. third choice (slept like the other owls.) 


Onna a Fk SH NY 


. second choice (With help, we can change.) 


celebrating the Fourth of July in Virginia.) Passage 2: “Whoooo Has Big Feathers?” 


Reading — Part 4: Writing Conventions 
35. second choice (On Monday it will snow.) 


36. third choice (Marla said, “We are going 
away.”) 


37. first choice (There were lions, tigers, 
bears, and monkeys at the zoo.) 


38. second choice (It rained all day, but it did 
not thunder.) 


39. first choice (We always visit Mrs. Smith 
on Memorial Day.) 


40. third choice (February 28, 2010) 


9. second choice (what owls’ feathers are 
like.) 


10. second choice (Owl feathers bring 
good luck.) 


11. third choice (a white owl in a snowy 
place) 


12. second choice (need their feathers.) 
13. third choice (a warm blanket.) 
14. third choice (teach you facts about owls.) 


15. second choice (Other animals cannot see 
them very easily.) 


16. third choice (lose a few feathers at a time 
and grow new ones.) 
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A. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


A possible top response might be: 


“Oscar’s Problem” has make-believe owls 
that talk, eat stew, and wear shirts. “Whoooo 
Has Big Feathers?” has real owls that live in 
the real world. 


Passage 3: “A Letter to Kathy” 


17. 


18. 


19. 
20. 
21. 


22. 
23. 
24. 


third choice (hear the sound of an 
owl flying.) 


second choice (likes to send and get 
letters.) 


first choice (in her bedroom) 
second choice (excited.) 


second choice (The owl was blinking 
its eyes.) 


third choice (a basketball.) 
first choice (She saw lights in the tree.) 


third choice (Kathy to see how the owl 
looked.) 


B. Use the Constructed-Response Scoring 
Rubric on page T13 to help you assess 
children’s responses. Assign each response 
a score from 0 to 2. 


A possible top response might be: 


Both the snowy owl and the great gray owl 
are covered in feathers and lose their feathers 
every year. They are different colors and live 
in different habitats. 


Reading — Part 2: Vocabulary 


25. 
26. 


second choice (looking hard) 


first choice (basketball) 


. third choice (quiet) 

. first choice (part of a tree.) 

. second choice (tell each other.) 

. third choice (how he danced.) 

. third choice (without moving) 

. second choice (where the owl lives.) 


. third choice (cool) 


Reading — Part 3: Phonics 


34. 
35. 
36. 
a7) 
38. 
39. 
40. 
41. 
42. 
43. 


. second choice (bigger) 


second choice (mice) 
first choice (sound) 
third choice (hoot) 
third choice (fast) 
second choice (funny) 
second choice (sneak) 
first choice (joy) 

first choice (coat) 
second choice (tap) 


first choice (sud/den/ly) 


. second choice (did peek) 

. third choice (it is) 

. first choice (dark) 

. second choice (I will) 

. first choice (name) 

. third choice (the middle of the night) 
. third choice (really) 
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Reading — Part 4: Writing Conventions 
52. third choice (eat) 
53. first choice (I) 
54. second choice (bigger) 
55. third choice (are) 
56. second choice (was) 


57. third choice (Some owls have white 
feathers, and others have brown feathers.) 


58. first choice (When Sophie saw the owl, 
she said, ““Wow!”’) 


59. third choice (We saw owls, robins, crows, 
and hawks.) 


60. second choice (The owl’s feathers 
are gray.) 


Writing — Part 5 


Prompt: Children are asked to describe 
something they looked at for a long time. The 
description is to include where they were and 
what they saw. 


Scoring: Use one of the Descriptive Writing 
Scoring Rubrics on pages T16—-T17 to help you 
assess children’s compositions. Choose one of 
the four rubrics, and assign each composition a 
score based on the 6-point, 5-point, 4-point, or 
3-point scale. 
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OPTIONAL — FLUENCY CHECKS OR 
RUNNING RECORDS 


How to Administer and Score a Fluency Test 


A fluency test measures a child’s reading rate, or the number of words correctly read per 
minute (wcpm), on grade-level text the child has not seen before. Give the child a copy 
of the Student Copy of the passage for the test and make a copy of the Teacher Copy for 
yourself, noting the formula for calculation at the bottom of the page. The Teacher Copy 
has a scale of running numbers to make it easier for you to know how many words the 
child read during the fluency check, while the passages in the student edition do not 
have the numbers. Make sure you have put the child’s name and the test date at the top 
of your copy of the passage. Have a watch or clock available for timing the reading. 


Have the child read the text aloud. Do not have the child read the title as part of 
the fluency reading; it is not included in the running word count. (You may want 
to tape-record the child’s reading for later evaluation.) Stop the child at exactly one 
minute and note precisely where the child stopped. 


As the child reads orally, on your copy of the text, mark any miscues or errors the 
child makes during the reading (see the chart on page T58). Count the total number 
of words the child read in a minute. Subtract any words the child read incorrectly. 
Record the words correct per minuté score on the test. 


The formula is: Total # of words read — # of errors = words correct per minute 
(wcpm). 
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How to Identify Reading Miscues/Errors 


Using the passage on page T59, the chart below shows the kinds of miscues and 
errors to look for as a child reads aloud and the notations to use to mark them. 


Reading Miscue | Notations 


Omission ; 
The child omits words or word parts. He likes to put his feet in¢he)sand. 


Substitution 
The child substitutes words or parts 
of words for the words in the text. 


water 
He likes to hear the weves— 


Insertion 
The child inserts words or parts of 
words that are not in the text. 


He likes to see the dean the sky. 


aan 
Zhou saw the ean up and 


down in the waves. 


Mispronunciation/Misreading 
The child pronounces or reads a 
word incorrectly. 


Hesitation 4 
The child hesitates over a word and_ | Zhou likes to be near the ocean. 
the teacher provides the word. 


Self-correction 
The child reads a word incorrectly 
but then corrects the error. 


6) 
One day, Zhou saw a little face in the 
water. 


Notes 
¢ Ifthe child hesitates over a word, wait several seconds.before telling the child 
what the word is. 


¢ If a child makes the same error more than once, count it as only one error. 
¢ Self-correction is not counted as an actual error. However, writing “SC” 


over the word or words will help you identify words that give the child some 
difficulty. 
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Sample Fluency Test 


Here is the passage marked as shown on the previous page. As the child reads the 
passage aloud to you, mark miscues and errors. Have the child read for exactly one 
minute, and then mark the last word the child reads. 


Name _S D76720 (4. 


What Is It? 


water 
Zhou likes to be near the ocean. He likes to hear the waves. He likes 15 


to put his feet in (he)sand. He likes to see the viral the sky. 31 
One day, Zhou saw a little face in the water. The face was dark gray. | 46 


The face had black eyes and a long nose like a dog. Zhou saw the face 62 


Z, ane and down inthe waves. | 69 
“Look! Look!” Zhou Sinis Mom. 75 
Mom stopped reading her book. 80 
“What is it?” Zhou asked. 85 


“Tt is a seal,’ Mom said. “Seals like to swim in the ocean. They look | 100 
for fish to eat in the water.” 107 


“T like to swim in the ocean too!” Zhou said. 117 


67-5 = 62 
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Interpreting the Results 


According to published norms for oral reading fluency, children at the end of Grade 
2 should be reading fluently at 90 words correct per minute in text that is on grade 
level. This chart gives recommended progress toward that goal. 


End of Unit/Grade  — Reading Rate (wcpm) 


End-of- Year Goal 


If a child’s reading rate is lower than the suggested progress toward the standard for 
his or her grade level, your notes on the child’s miscues may help you determine 
why the rate is low. Does the child make errors that indicate his or her decoding 
skills are poor? If so, further instruction in phonics may be needed. Do the errors 
reflect a lack of comprehension or limited vocabulary? In that case, instruction in 
comprehension strategies and exposure to more vocabulary words may help. A lack 
of fluency may indicate a lack of exposure to models of fluent oral reading. It may 
also mean that the child isn’t reading enough material at his or her reading level. 


How to Take a Running Record 


A Running Record is an assessment of oral reading accuracy and oral reading 
fluency. A child’s reading accuracy is based on the number of words read correctly. 
This measure is determined by an analysis of the errors a child makes—a miscue 
analysis. Reading fluency is based on reading rate (the number of words read per 
minute) and the degree to which the child reads with a “natural flow.” 


A Running Record may be taken using any reading selection at any time. However, 
the most valid and reliable assessment fulfills these requirements: (1) the text is 
appropriate to the child’s reading level and interest; (2) the text is unfamiliar to 

the child. The passages in this section are well-suited for use as either a Fluency 
Test or with a Running Record because they fit these requirements. For additional 
assessments that involve a Running Record, you may choose other passages from 
grade-level appropriate texts. 


The Running Record may be used to verify instructional decisions suggested 
by other assessments, such as a Baseline Group or Benchmark Test. It may also 
be used to identify a child’s particular strengths and weaknesses in reading and 
language development. In addition, the Running Record may be administered 
periodically throughout the year as a means of monitoring a child’s progress. 


Measuring oral reading accuracy and oral reading fluency may be accomplished in 
a single reading, but two different operations are required. The guidelines on pages 
T61 and T62 explain how to determine each measurement. 
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How to Measure Oral Reading Accuracy 


1. 


Choose an appropriate grade-level text of about 100 to 200 words, or use 
those passages that have been provided, for use as a Fluency Test. 


. Make copies of the text—one (of the Student Copy) for the child and one 


(of the Teacher Copy) for you. If the text appears in a book, you may have 
the child read the text from the book. 


. Give the text to the child and have the child read the text aloud. (You may 


want to tape-record the child’s reading for later evaluation. This approach 
can be especially helpful if you are timing the child’s reading or conducting 
other assessments at the same time.) 


. Your hand should always be “running” on your copy of the text. Put a 


checkmark above every word the child reads correctly. Mark any miscues 
or errors the child makes during the reading (see T52 for an explanation of 
reading miscues/errors listed for Fluency Tests). 


. Count the total number of errors the child makes and find the percentage 


score for the number of errors. If you are using a passage from this book of 
Fluency/Running Record Passages, the total word count is indicated for each 
passage and a formula for determining a percentage score is provided. 


. If you are using a text from a different source, use this formula to get a 


percentage score: 
Total # of words minus # of errors 


x 100 = percentage score 
Total # of words 


Example: Suppose a child reads a text of 110 words and makes 6 errors. 
110 — 6 = 104 words 
110 


=0.945 0.945 x 100 = 94.5% (round to 95%) 


The percentage score indicates the child’s oral reading accuracy (percentage 
of words in the passage read correctly). 
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How to Measure Reading Rate 


Reading rate is generally defined as number of words per minute (wpm). To 
determine the reading rate, follow steps 1-3 as described on page T61. Note the 
exact time when the child begins reading and the time when he or she finishes. 


To calculate the number of words per minute, use the formula below: 


Total # of words read 
OU — WOras CiMNUULS 
# of seconds 


Example: Suppose a child reads a passage of 120 words in 90 seconds. 


120 
—_— = 1.33 (round to the nearest hundredth) 
90 


1.33 x 60 = 79.8 words per minute (round to 80 wpm) 


Interpreting the Results 
For oral reading accuracy, use the following criteria: 


¢ A child who reads 98%-100% of the words correctly is reading at an 
independent level and may need more challenging texts. 


¢ A child who reads 91%-—97% of the words correctly is reading at an 
instructional level and will likely benefit from guided on-level instruction in the 
regular program. 


¢ A child who reads with an accuracy of 90% or less is reading at a frustration 
level and may benefit most from targeted instruction with lower-level texts or 
strategic intervention. 


For any child whose Running Record results are not clearly definitive, we 
recommend administering additional individual assessments, such as classroom 
observations and anecdotal records. For more information about other assessments, 
refer to the Assessment Handbook. 


On the following pages you will find passages that may be used for either Fluency 
or Running Record Tests, indicated by grade and unit. Both a Teacher Copy and a 
Student Copy have been provided. 


eee eSB SP SBS SB SSS SS SSS SPSS SS SST SS SPSS STSB STS SB SB RB HRB HRB HB SB RE HB RB eB Pee ee 
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Grade 2 Unit 1 Teacher Copy 
Student Name Date 


Where Is Ben’s Kitten? 


Ben’s fuzzy new kitten was lost. Ben looked everywhere for her. He looked 
all over the house. He looked under every bed. He even looked in his toy box. His 
kitten was nowhere to be found. 

Ben’s mother said, “Don’t worry. I’m sure she has found a warm place for 
a nap.” 

But Ben was worried. It was a cold, snowy day. What if his kitten had gone 
outside? So Ben went outside. He called for her in the snow. There was no answer. 

When Ben got home, his feet felt like ice. He went to put on his fuzzy slippers. 
That’s when he saw a fuzzy tail. His kitten had found a warm place for a nap. She 


was inside his slipper. 
Fluency Test 


7-2) = om 


Running Record 
Oral Reading Accuracy: Reading Rate: 


—— x60=[ | (wpm 


x 100= % 


13 
30 
36 
50 
SZ 
68 
84 
101 
119 
123 
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Grade 2 Unit 1 Student Copy 


Where Is Ben’s Kitten? 


Ben’s fuzzy new kitten was lost. Ben looked everywhere for her. He looked 
all over the house. He looked under every bed. He even looked in his toy box. His 
kitten was nowhere to be found. 

Ben’s mother said, “Don’t worry. I’m sure she has found a warm place for 
a nap.” 

But Ben was worried. It was a cold, snowy day. What if his kitten had gone 
outside? So Ben went outside. He called for her in the snow. There was no answer. 

When Ben got home, his feet felt like ice. He went to put on his fuzzy slippers. 
That’s when he saw a fuzzy tail. His kitten had found a warm place for a nap. She 


was inside his slipper. 
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Grade 2 Unit 2 Teacher Copy 
Student Name Date 


The Peanut Plant 


Peanuts are not real nuts. They are beans. If they were nuts, they would grow on | 16 
trees. Instead, they grow in the ground. 23 
Peanut farms are found only in warm places where there is no ice or snow. The_ | 39 
peanut plants must be started every year from seed. As the plants grow, yellow a> 
flowers open. A special part on each flower pushes into the ground. There it grows | 68 
into a peanut. TA 
Peanuts need plenty of sun as they grow. But they need rain as well. If there is 88 
not enough rain, farmers have to water the plants. SH! 
There is only one way for farmers to see how the peanuts are growing. They EZ 
have to dig up some plants. They keep doing that until the peanuts are ready. Then | 128 
all the peanuts are dug up at once. 136 


Fluency Test 


9) -- evoom 


Running Record 
Oral Reading Accuracy: Reading Rate: 


— x 60 = eats (wpm) 


x 100 = % 
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Grade 2 Unit 2 Student Copy 


The Peanut Plant 


Peanuts are not real nuts. They are beans. If they were nuts, they would grow 
on trees. Instead, they grow in the ground. 

Peanut farms are found only in warm places where there is no ice or snow. The 
peanut plants must be started every year from seed. As the plants grow, yellow 
flowers open. A special part on each flower pushes into the ground. There it grows 
into a peanut. 

Peanuts need plenty of sun as they grow. But they need rain as well. If there is 
not enough rain, farmers have to water the plants. 

There is only one way for farmers to see how the peanuts are growing. They 
have to dig up some plants. They keep doing that until the peanuts are ready. Then 
all the peanuts are dug up at once. 
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Grade 2 Unit 3 Teacher Copy 
Student Name Date 


The Very Proud King 


Long ago, there was a very proud king who went around with his nose in the air. 


This made it easier to look down on everyone. It also made his crown fall off. And 
it made him trip over the smallest thing. 

One day, a brave little boy went right up to him. 

“Why do you walk around with your nose in the air?” asked the boy. 

No one had ever asked that before. 

“Because my father walked around that way, and so did his father before him,” 
the king answered. 

“Tt’s a silly thing to do,’ said the boy. 

No one had ever said that before. 

The king stopped in his tracks. 

Then he said, “Why, you’re right. It is silly. Why hasn’t anyone ever said that 
before?” 

So the king started walking around like everyone else. His crown stayed on his 
head, and he no longer tripped. That made him prouder than ever. 


Fluency Test 


C7) -) = eco 


Running Record 
Oral Reading Accuracy: Reading Rate: 


—— A100 erase x60=[ | (wpm) 


16 
28 
42 
53 
67 
74 
88 
91 
100 
107 
113 
128 
129 
143 
155 
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Grade 2 Unit 3 Student Copy 


The Very Proud King 


Long ago, there was a very proud king who went around with his nose in the 
air. This made it easier to look down on everyone. It also made his crown fall off. 
And it made him trip over the smallest thing. 

One day, a brave little boy went right up to him. 

“Why do you walk around with your nose in the air?” asked the boy. 

No one had ever asked that before. 

“Because my father walked around that way, and so did his father before him,” 
the king answered. 

“It’s a silly thing to do,” said the boy. 

No one had ever said that before. 

The king stopped in his tracks. 

Then he said, “Why, you’re right. It is silly. Why hasn’t anyone ever said that 
before?” 

So the king started walking around like everyone else. His crown stayed on his 
head, and he no longer tripped. That made him prouder than ever. 
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Grade 2 Unit 4 Teacher Copy 


Student Name Date 


Brave Butterflies 
Birds are not the only ones to fly south each winter. Certain butterflies called 14 
Monarch butterflies do the same thing. These black-and-orange butterflies live 26 
all over the United States, but they head to warm places in winter. Some fly to 42 
California, while others fly to Mexico. 48 
The butterflies start heading south as soon as the air grows cool. They fly 62 


hundreds of miles, but they do not always fly in a straight line. Strong winds can 78 
blow butterflies off course. They may also have to fly around mountains. The trip | 92 
can take months. 95 
When the butterflies reach their winter homes, they gather on certain trees. The | 108 
trees stay covered with butterflies until spring, when the butterflies head north. 120 
Each year, people place tags on the wings of some of the butterflies. That way, | 135 
the butterflies can be tracked. You may even find or see one of them. If you do, get | 153 
in touch with the group called Monarch Watch. You can help the group learn more | 168 
about these brave butterflies. 172 


Fluency Test 
(]- =  veoem 


Running Record 
Oral Reading Accuracy: Reading Rate: 


—— x60=[ | (wpm) 


x 100'= % 
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Grade 2 Unit 4 Student Copy 


Brave Butterflies 


Birds are not the only ones to fly south each winter. Certain butterflies called 
Monarch butterflies do the same thing. These black-and-orange butterflies live 
all over the United States, but they head to warm places in winter. Some fly to 
California, while others fly to Mexico. 

The butterflies start heading south as soon as the air grows cool. They fly 
hundreds of miles, but they do not always fly in a straight line. Strong winds can 
blow butterflies off course. They may also have to fly around mountains. The trip 
can take months. 

When the butterflies reach their winter homes, they gather on certain trees. The 
trees stay covered with butterflies until spring, when the butterflies head north. 

Each year, people place tags on the wings of some of the butterflies. That way, 
the butterflies can be tracked. You may even find or see one of them. If you do, get 
in touch with the group called Monarch Watch. You can help the group learn more 
about these brave butterflies. 
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Grade 2 Unit 5 Teacher Copy 


Student Name Date 


The Wolf and the Dog 
A wolf lived deep in the forest. One winter the wolf was starving, so he 15 
wandered ,away from the woods in his hunt for food. All at once he smelled a aa 


delicious smell. He followed the tasty smell to a farmyard. There the wolf founda | 46 


well-fed dog on the end of a long chain. The dog looked at the starving wolf. 63 
“Come,” he said, “you can share my dinner. I have plenty of food.” 76 
The wolf said yes to the dog’s kind offer. To tell the truth, he gobbled up far 93 

more than his fair share. He was, after all, a wolf. 104 
After dinner, the wolf politely asked the dog about his heavy chain. 116 
“Oh, I don’t mind it,” said the dog. “Look at all the food I have to eat. You 134 

know, you could probably work here too. You could help me scare away strangers.” | 148 
“Would I have to wear a chain?” asked the wolf. 158 
“Yes,” answered the dog, “but you’ll get used to it.” } 168 
“No, thanks,” said the wolf as he Started to leave. “I’d rather be hungry than be | 184 

on the end of a chain.” 190 


Fluency Test 
7-2-1) ovcom 


Running Record 
Oral Reading Accuracy: Reading Rate: 


—— x60=[ | (wpm) 


x 100 = % 
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Grade 2 Unit 5 Student Copy 


The Wolf and the Dog 


A wolf lived deep in the forest. One winter the wolf was starving, so he ] 


wandered away from the woods in his hunt for food. All at once he smelled a | 


delicious smell. He followed the tasty smell to a farmyard. There the wolf found a | 
well-fed dog on the end of a long chain. The dog looked at the starving wolf. 

“Come,” he said, “you can share my dinner. I have plenty of food.” 

The wolf said yes to the dog’s kind offer. To tell the truth, he gobbled up far 
more than his fair share. He was, after all, a wolf. 

After dinner, the wolf politely asked the dog about his heavy chain. 

“Oh, I don’t mind it,” said the dog. “Look at all the food I have to eat. You 


know, you could probably work here too. You could help me scare away strangers.” 


“Would I have to wear a chain?” asked the wolf. 

“Yes,” answered the dog, “but you’ll get used to it.” 

“No, thanks,” said the wolf as he started to leave. “I’d rather be hungry than be 
on the end of a chain.” 
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Grade 2 Unit 6 Teacher Copy 
Student Name Date 


Grandma Moses 


Grandma Moses was a great artist, but she did not become one until she was is 
very old. She painted when she was a little girl, but she had a hard life. Grandma _ | 32 
Moses spent almost fifty years as a farmer. She had to take care of her family and | 50 
had no time for art. 54 

When Grandma Moses was in her 70s, she finally had time to herself. She 68 
started painting again. She painted happy pictures of farm life in every season. One | 82 
day, she put her paintings in a store window. A man who collected art bought them | 98 


all for just a few dollars each. He showed her paintings to other people, and they 114 


wanted to buy some too. Ha, 
Soon Grandma Moses was famous. Her paintings started to sell for a lot of £33 
money. But she continued living a simple life on her farm, and she kept painting. 148 


Grandma Moses lived to be 101 years old. By then, she had painted hundreds 162 
and hundreds of paintings. You can sée them in library books and at museums. The | 177 
paintings show people working on farms. They show people ice-skating and having | 189 
picnics. Everyone looks happy. Looking at Grandma Moses’s paintings can make 200 
you happy too. 203 


Fluency Test 


= rm 


Running Record 
Oral Reading Accuracy: Reading Rate: 


me x 60 = wpm 
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<100= % 
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Grade 2 Unit 6 Student Copy 


Grandma Moses 


Grandma Moses was a great artist, but she did not become one until she was 
very old. She painted when she was a little girl, but she had a hard life. Grandma 
Moses spent almost fifty years as a farmer. She had to take care of her family and 
had no time for art. 

When Grandma Moses was in her 70s, she finally had time to herself. She 


started painting again. She painted happy pictures of farm life in every season. One 


day, she put her paintings in a store window. A man who collected art bought them : 
all for just a few dollars each. He showed her paintings to other people, and they 
wanted to buy some too. 


Soon Grandma Moses was famous. Her paintings started to sell for a lot of 


money. But she continued living a simple life on her farm, and she kept painting. 

Grandma Moses lived to be 101 years old. By then, she had painted hundreds 
and hundreds of paintings. You can see them in library books and at museums. The 
paintings show people working on farms. They show people ice-skating and having 
picnics. Everyone looks happy. Looking at Grandma Moses’s paintings can make 
you happy too. 
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PART 1: COMPREHENSION 


D irections 
In this story, three friends have a picnic. Read the story and answer 
Numbers 1 through 8. 


A Very Special Lunch 


4 / Wr ) 
jee | LZ 


a UZ (J 0 / em 
t 


Fran the fox was walking in the country when she saw her friend 
Roy the raccoon. Roy was carrying a basket and a blanket. 
“Hello, Roy,” said Fran. “What are you doing?” 


“T am going to a picnic,’ answered Roy. 
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“What is a picnic?” asked Fran. “Is it a game?” 

“No,” Roy laughed. “A picnic is a special lunch you get to eat 
outside! Would you like to come?” 

“Oh, yes! I am hungry,” said Fran. 

, Roy and Fran walked together. Soon they met Ben the bird. Roy 
asked Ben to come to the picnic. 

“Is a picnic something I can eat? I am very hungry,” said Ben. 

“A picnic is a lunch that you eat outside,’ Roy answered. “Come 
with us!” 

Soon the three friends came to a beautiful spot in front of a tree. 

“Here is a perfect place for our picnic,” said Roy. 

Roy put the blanket on the ground in the shade beneath a tree. He 
opened the basket. He brought out bread, carrots, apples, and milk to 
drink. Roy set the food on the blanket. | 

“Here is our picnic,” said Roy. 

A cloud covered the sun. A drop of rain fell. Then more rain 
came. Roy looked everywhere to try to find a dry place. 

Fran and Ben jumped up. They moved the food off the blanket. 
Then they tied the blanket to some trees. The friends stayed dry with 
the blanket tied above them. They ate their special lunch. They were 
happy to be together. 
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4 


Where did the animals have their picnic? 
© on the playground at school 

©. onatable in the park 

© on the ground in the country 


How did the story begin? 

© Roy invited Fran to join him for a picnic. 

© Fran saw Roy carrying a basket and a blanket. 
©. Ben asked Roy what a picnic was. 


Which word best describes Roy? 


O shy 
©. kind 
O scared 


After Roy opened the basket, he 


© took out the food his friends would eat for lunch. 


© asked Ben to come and share the picnic. 
© tied the blanket to the trees. 


What was this story all about? 
© walking in the country 

© making special foods to eat 
© teaching friends about picnics 
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6 What was the problem in “A Very Special Lunch’’? 


7 


© It started to rain. 
© Everyone was very hungry. 
© No one knew what a picnic was. 


What is the big idea in this story? 
© Save for a rainy day. 

© Be kind to strangers. 

© Friends help each other. 


Which would be another good name for this story? 
© = Ihe Longest Hike” 

© “Games to Play Outside” 

© “A New Kind of Meal” 
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[Directions 7 
Write your answer to Question A on the lines below. Base your answer on 
the story ‘“‘A Very Special Lunch.” 


A fit you could go on a picnic, where would you go? Who would go with you? 
Tell about what you would do there. 
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D irections 
Read Mike’s letter to a friend. Then answer Numbers 9 through 16. 


A Letter to a Friend 


<b) R 
CY 


YA 0d? 


Dear Travis, 
My family is at the beach. 


We started our trip by getting on a big airplane. It was very exciting! 
My brother, Jack, and I sat together in one row. Father and Mother 


sat in the row behind us. 
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I sat next to the window. I looked out to see where we were. 
First the airplane flew over our city. All the houses and streets 
looked tiny. The cars looked like toys. I felt like I could see 
everything! 


After our airplane ride, we drove a car to a house by the ocean. 
It’s very nice. 


Jack brought his toys to play in the sand. We worked together 
to make a sand castle. Then we started digging a big hole. Jack’s 
fingers started to hurt. Someone said there were shells near the 
water. I wanted to make Jack feel better. I walked to the water. 
Somewhere deep in the sand I found a shell. I was glad to find it. 
The shell was like a big spoon. I gave it to Jack. He used it to dig. 
That shell made both of us happy. 


We will be home before too long. I will tell you more about our 
trip then. 


Your friend, 


Mike 


8 
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What happened first in the story? 
©. Travis got a letter. 


© Mike got on an airplane. 
© Jack played in the sand. 


1 0 What two ways did Mike’s family travel on their trip? 
©. They drove in a car and then swam. 
© They flew on an airplane and walked. 
© They flew on an airplane and drove in a car. 


a 1 Which word best describes Travis and Mike? 


© friends 
© brothers 
© parents 


12 Why did the cars look like toys to Mike? 
©. The cars were Jack’s toys. 
©. The airplane flew very high. 
© The ocean was very big. 


13. What happened after the family got to the beach? 
©. Jack and Mike played in the sand. 
© Mike rode on an airplane. 
©O Mike read a letter from Travis. 


Gy 


er 


Uf GO ON 
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14 What did Mike want to do? 


15 


16 


10 


©. read to his brother 
© find some friends 
© help his brother 


What was the problem in “A Letter to a Friend’’? 
© Mike missed his friend Travis. 

© Jack did not have a tool for digging. 

© Mike was tired of playing with Jack. 


What is the big idea in this story? 

© Be good to your mother and father. 
©. Trips aren’t fun without friends. 

© It feels good to help others. 
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irections 


Write your answer to Question B on the lines below. Base your answer on the 
two selections you have read. 


B The stories ‘A Very Special Lunch” and “A Letter to a Friend” tell about 
doing things with others. How are the big ideas in the stories the same? 
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PART 2: HIGH-FREQUENCY WORDS 


D irections 
For Numbers 17 through 22, mark the word that best fits in each sentence. 


17 Thereisa flag in of our school. 
@rtull © front O_ build 
18 Ted asked his if he could have a snack. 
© often © someone © mother 
19 The chocolate cake was good! 
Overy ©” rearly © “eyes 
20 Susan, Lisa, and Kim are my pals. Susan is my best of all. 
© front O friend © father 
21> Dad said, ‘“‘Let’s read a book Pie 
O together © learn © work 


22 Birds are in the yard, in the park, and at our school. Birds seem 
to be 


© somewhere © world © everywhere 
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PART 3: PHONICS 


23 


24 


25 


26 


27 


28 


[Directions 


For Numbers 23 through 34, find the answer to each question. 


Roy was Carrying a basket and a blanket. 


Which word has the same beginning sounds as blanket? 
© thank @© bread O_ black 


Mike wrote, ‘We will be home before too long.” 
Which word has the same ending sound as long? 
© spring © dodge © change 


Roy set out milk to drink. 


Which word has the same ending sounds as drink? 
© thing © wink © lunch 


Roy put the blanket on the ground in the shade beneath a tree. 


Which word has the same ending sound as beneath? 
© path © watch O great 


Roy set out bread, apples, cookies, and milk. 


Which word rhymes with bread? 
© beach @)P need @ited 


Which shows the correct way to add ing to the word come? 


© comeing © comming O coming 


f 
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29 Jack brought his toys to use in the sand. 


Which word has the same ending sound as use?” 
© place ©. chose © house 


30 Roy asked Fran if she would like to go on a picnic. 


Which word has the same middle sound as like? 
O with O trip © ride 


31 Mike wrote, “‘All the houses and streets looked tiny.” 


Which word has the same beginning sounds as streets? 
O string © truck © worst 


32 On the airplane Mike sat next to the window. 


Which word has the same middle sound as next? 
© need © her © when 


33 Find the correct word to fit in this sentence. 
Mike started the trip by on the airplane. 
O geting O getting O  geteing 


34 Roy put the blanket on the ground in the shade beneath a tree. 


Which word has the same beginning sound as shade? 
O shell © soon O child 
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PART 4: WRITING CONVENTIONS 


D irections 
For Numbers 35 through 40, mark the answer to each sentence. 


35° Which oneisa complete sentence? 
©. Going for a walk. 
© Bob went to Lea’s house. 
© Sue and her friend Pat. 


36 Which one is an exclamation? 
© The plane is landing. 
© Are you ready? 
©. Look out! 


37 Which one is a command? 
© Come with me. 
©. Are you alone? 
© Jim likes ice cream. 


38 Which one is a question? 
©. Today will be a beautiful day. 
©. Did you remember your book’? 
© The little boy was afraid of bears. 


© 
(SF500n 
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39 Which word is the subject of the sentence? 
Dad put a glass on the table. 
© Dad O glass O table 


40 What is the predicate of the sentence? 
In the afternoon, the child and his mother played with 
a toy duck. 


© In the afternoon 
© the child and his mother 
O played with a toy duck 
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PART 5: WRITING 


PROMPT 


The stories told about having fun outside. Think about a 
time you had fun outside. 

Write a story about a time you had fun outside. Tell 
where you were. Tell who was with you. Tell what you 
did. 


CHECKLIST FOR WRITERS 


Did I think about a time I had fun outside before I started writing? 
Did I tell where I was, who was with me, and what I did? 

Does my story have a beginning, middle, and end? 

Did I choose my words carefully? 

Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 

Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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PART 1: COMPREHENSION 


D irections 
Read this story about two friends. Then answer Numbers 1 through 8. 


An Afternoon with Lin 


Lin and Susan are friends. They are in the same class, and they 
like to play together after school. 


One day Lin asked Susan, “Would you like to come to my house 
tomorrow? My mother will give us tea.” 

“T would like to come,” answered Susan. “What is tea?” 

“Tea is a drink. Leaves from a plant are dried. Then the dry 
leaves are put in hot water. This makes tea,’ replied Lin. 

So Susan asked her mother if she could go to Lin’s house after 
school. Her mother said yes. 
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“Lin’s mother will give us tea,” said Susan. 

“That will be fun for you,” said Susan’s mother. 

Susan’s mother did not know Lin’s mother. So she called her on 
the telephone. 

Lin’s mother told Susan’s mother, “In China, the country where 
we once lived, drinking tea was very important. Now we are meeting 
new people and doing new things. But we still like to drink tea and 
remember our time in China.” 

The next day, Susan went to Lin’s house. Lin showed Susan the 
small cups that her family brought from China and used for drinking 
tea. They were very beautiful. | 

The two girls drank their tea and ate small, sweet cakes. 

“Do you like the tea, Susan?” asked Lin. 

“T think it’s very good,” answered Susan. “Thank you for asking 
me to drink it with you.” | 

‘“‘You’re a nice girl,” said Lin’s mother. “I am glad you are Lin’s 
friend.” 

“And I am glad Lin is my friend!” said Susan. 
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1 Where was Lin’s mother during the story? 
© at her own home 
© in China 
© at Lin’s school 


2 What happened first? 
© Susan’s mother called Lin’s mother on the telephone. 
© Lin asked Susan to come to her house for tea. 
© Lin’s mother asked Susan if she liked tea. 


3 How were Lin and Susan alike? 
©. They played with the same friends. 
©. They were both from China. 
©. They liked to have tea together. 


4 What happened when hot water was added to the dried leaves? 
© It became tea. 
© Susan dropped her cup. 
© Lin invited her friend over. 


3S What would be another good title for the story? 
© “Making New Friends at School” 
© “Learning All About China” 
© “Sharing Tea with a Friend” 


4 Benchmark Test Unit 2 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


Which words describe Susan? 
© noisy and funny 

© afraid and disappointed 

O polite and nice 


x 


7 Why did Susan’s mother call Lin’s mother? 
© She wanted to get to know her. 
© She wanted to find out about tea. 
©. She needed to learn about China. 


8 = What happened when Lin and her family drank tea? 
© It helped them to stay warm. 
© It made them think of China. 
©. It made them feel strong. 


(ey ===, 
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irections 


Write your answer to Question A on the lines below. Base your answer on the 
story “An Afternoon with Lin.” 


A How would you share an afternoon with a friend? What would you do? 
Where would you go? 


6 Benchmark Test Unit 2 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


[Directions 


Read about Max’s first day of second grade. Then answer Numbers 9 
through 16. 


Max Goes to Second Grade 


Max did not want to get up. He wanted to stay in bed. He was 
sad that summer was over. He was also sad that this was his first day 


of second grade. 

Max was sure his new class was not going be as good as his old 
one. His mother said he would probably have fun. She told him he 
had not been happy about first grade either. 

He got on the bus and sat down next to a girl named Ann. Max 


had played baseball with Ann during the summer. She told him her FS 
(S00 oeececs 
(oS ON 
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teacher was Miss Jones. They were in the same class! She told him 
it would be fun. He felt a little better. 

In class the teacher started by playing a game. All the children 
had to tell a funny story. By the time they finished, everyone was 
laughing. Max started thinking he might make some good friends. 

At lunch, Max sat with Ann. She told him about a club. It met 
after all the classes were over. They would do fun things. Ann said 
they might get to go to the park on some days. Children in first 
grade could not join clubs. Max smiled. 

Max rode the bus home. Before he left, many of the children 
said, “See you tomorrow, Max!” Max called back, “I will see 
you then!” 


8 Benchmark Test Unit 2 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


10 


aD 
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14 


How did the story begin? 

© Max missed his old friends. 
© Max went to his new class. 
© Max didn’t want to get up. 


How did Max feel at the beginning of the story? 


O unhappy 
© tired 
O angry 


Why did Max want to stay in bed at the beginning of the story? 
© He didn’t want to start second grade. 

© He was too sleepy. 

© He thought he was getting sick. 


How were Max’s feelings about first and second grade the same? 
© He was sure that he would have a good time in both grades. 

© He was glad to be in a club in both grades. 

© He did not think he would like either grade. 


Why did everyone laugh during the game? 
© The teacher told them jokes. 

©. They all told funny stories. 

© Max did not know how to play. 


How was second grade different from first grade? 

©. Kids could join a club in second grade. 

©. Kids could go home for lunch. 

©. Kids could eat when they wanted to. | 
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16 


What was the big idea of this story? 

© All schools should have clubs for the students. 

© Riding on a school bus is the best way to meet new friends. 
© Changes in your life can be much better than you expect. 


At the end of the story, how did Max’s feelings about his new class change? 
© Max thought that his new class was good. 

© Max thought his old class was the best. 

© Max thought he would never like his new class. 
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irections 


Write your answer to Question B on the lines below. Base your answer on the 
two selections you have read. 


B = How are the characters in “An Afternoon with Lin” and “Max Goes to 
Second Grade” the same? What do they do that is the same? How are they 
different? Use details from both stories to explain your answer. 
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PART 2: HIGH-FREQUENCY WORDS 


D irections 
For Numbers 17 through 22, mark the word that best fits in each sentence. 


17 Dad said I could bring a friend to the game. I my pal Steve. 
O_ break © bought O_ brought 

| 1 8 “I’m going shopping,” said Pat. “You may stay at home or 
come along.” | 
O either © enough O_ everybody 

19 Tim liked to look for shells in the sand. he found a sand dollar! 
© Worst © Once © Above 

20 What will Mom give us for a snack? She will give us an apple. 
O promise O probably ~ © brought 

21 My parents like to work in the yard. Many other on our street 
do too. 
© people © pleasant O promise 

22 “It’s very cold out,” Dad told us. “ going to need to take 
your coat.” 
O_ Sorry © Worst © You're 
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PART 3: PHONICS 


D irections 
For Numbers 23 through 34, mark the answer to each question. 


23 The children like to play together. 


Which word has the same sound as ay in play? 


© plan 
O happy 
© ate 


24 Lin and Susan each have a family. 


Which is the correct way to write more than one family? 
© families © familyes O_ familes 


25 Thetwo girls drank their tea. 


Which word has the same sound as ir in girls? 


© wire 
© third 
O grill 


26 Lin’s mother said, “You’re a nice girl.” 
Which means the same as you’re? 
© you would O_ you will © you are 


27 Drinking tea was important to Lin’s family. 


Which word has the same sound as or in important? 


©) forest 
© farther 

ue : 
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28 Maxis going to class. 


Which is the correct way to write more than one class? 
© classs 

© classes 

© clases 


29 Lin’s mother said, “I am glad you are Lin’s friend.” 


Which is another way to write I am glad? 
© Im glad O Ill glad © Id glad 


30 Maxis starting second grade. 


Which word has the same sound as the a in grade? 
O rabbit a0 Gah 
© magic 

© plain 


31) Max calls out to the kids on the bus, “‘I will see you then!” 
Which is another way to write I will? 
O Id tee 
O Pll 
@7- Ein 


32 Before Max gets off the bus, some kids say good-bye. 


Which word has the same sound as ore in before? 


©. discover 
© more 
© another 
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33 _ Ann talks about the park. 


Which word has the same sound as ar in park? 


Wr cate 
O. early 
O garden 


34 Susan said, “It’s very good.” 


Which is another way to write It’s? 


© Itas 
© It will 
©. It was 
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PART 4: WRITING CONVENTIONS 


D irections 
For Numbers 35 through 40, mark the answer to each question. 


35) Which word is a proper noun? 
© Monday © yesterday © tomorrow 


36 Which word shows more than one? 
©. dress © happiness ©. cakes 


37 Which word correctly shows more than one woman? 


© woman © women © woman’s 

38 Many like to chew on their fingers. Which is the correct 
word to use in this sentence? 
O_ baby’s © babies ~ ©. babys 


39 Which one correctly shows that many teachers own cars? 
© The teachers’ cars are at school. 
© The teacher’s cars are at school. 
© The teachers cars’ are at school. 


40 Whichone correctly shows that the girl owns the toys? 
© He took the girl toy’s. 
©. He took the girls toys. 
© He took the girl’s toys. 
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| PART 5: WRITING 


PROMPT 


Pretend you are teaching your friends how to clean their 
bedrooms. Tell them what they need to do to get their 
rooms cleaned up. Tell them at least four things they 
should do. 


CHECKLIST FOR WRITERS 


Did I plan my paper before I started writing? 

Did I tell how to clean a bedroom? 

Did I write about four things to do? 

Did I put the steps in the right order? 

Did I use good action words to tell what they should do? 
Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 


Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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PART 1: COMPREHENSION 


D irections 
Maya makes a book for her sister. Read about how and why. Then answer 
Numbers 1 through 8. 


Maya Makes a Book 


Maya’s little sister Ana liked looking at Maya’s books. Ana was 
only three years old, and she didn’t know how to take care of books. 
Ana ripped their pages and took the books outside. The books 
became torn and dirty. Sometimes Ana even hid Maya’s books! 
Then Maya couldn’t find them. Maya didn’t like it when her books 
disappeared or were damaged. She wanted to keep them away from 
Ana, but she didn’t want Ana to be sad. 
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Maya decided to make a special book for Ana to play with. 

“What should I use to make her book?” Maya wondered. 

She looked around the house and saw an old newspaper. 

“May I use this to make a book?” Maya asked her mother. 

_“Yes, you may,” answered Mother. 

First, Maya cut out pictures for Ana’s book. She found a picture 
of airplanes and pasted it on one page, and then she cut out words 
and put them under the picture. On another page she put a picture 
of a girl with a dog. She put words from the newspaper on that page 
too. She cut out many pictures and made many nice pages. 

Mother helped Maya put holes on one edge of each page. Then 
they tied the pages together with a ribbon. 

“What a clever way to make a book!” said Mother. “I am proud 
of you.” | 

Maya gave Ana the special book, and Ana was very happy. She 
didn’t harm or hide Maya’s books anymore. Maya was happy too. 
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1 Maya’s books became dirty because 
© Maya took them outside and lost them. 
© Mother liked to hide them. 
©. Ana played with them outside. 


2 When Maya made the book, what did she do first? 
© She pasted words. 
©. She cut out pictures. 
©. She put holes on each page. 


3 = Which word best describes Maya? 


© smart 
O lazy 
© bossy 


4 What happened after Maya and her mother put holes on each page? 
© They used a ribbon to tie the pages. 
© Maya saw an old newspaper. 
© Ana looked at Maya’s books. 


5S What happened after Maya gave Ana the book? 
© Ana took the book outside and hid it. 
© Maya solved a problem. 
© Ana did not harm Maya’s books anymore. 
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6 Why did the author write “Maya Makes a Book”? 
i © to tell us a funny story about two sisters 
© to show us how one girl took care of a problem 
© to teach us how to care for books 


Why did Ana stop hurting Maya’s books? 

©. Ana now had her own book to play with. 

© Maya asked Ana to stop hurting the books. 

© Ana learned she shouldn’t hurt Maya’s books. 


8 Whosolveda problem in ‘“Maya Makes a Book’’? 
© _ Ana, because she had a new book 
© Mother, because she was proud of Maya 
© Maya, because she made a book for Ana 
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D irections 
Write your answer to Question A on the lines below. Base your answer on 
the story “Maya Makes a Book.” 


A Think about a time when you had to solve a problem. What was the 
problem? What did you do to solve it? 


6 


Benchmark Test Unit 3 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


D irections 
Read about how stories are told. Then answer Numbers 9 through 16. 


Tellmg Your Story 
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Picture Writing 
from Egypt 
Cave Drawing 
from France D 
Modern Letters 


How would you share a story with friends if they lived far away? 
Would you call them on the telephone? How would you share your 
story if you lived before people had telephones? 

One way to let people know your story is to tell it to one person. 
The person who hears your story can tell it to others. Then more 
people can pass it along. One problem is that a story can change a 
little every time one person tells it to another. Maybe you would be 


surprised how much your story had changed when it was told back a 
to you! (Ser 
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Another way to tell your story is to make pictures showing what 
happened. A person seeing your pictures may be able to figure out 
your story. It can be hard to know what pictures mean. People must 
guess sometimes. It would be better if your story could be shown 
using words. 

Very long ago, people had no way to write any words because 
they had no letters to use. At first, people started making pictures. 
One picture would mean one word. When several pictures were put 
side by side, people could tell their stories. That took many hours! 

After that, people began to make letters with tiny pictures. Each 
picture was just one letter. When people put these letters together, 
the letters made words. With these words, people made stories for 
others to read. So today you can write the words that tell your story 
to faraway friends. 
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9 What is “Telling Your Story” all about? 


10 


MW 


12 


13 


14 


© People should listen more carefully to stories. 
© People made up a good way to tell stories to others. 
© Pictures are easier to understand than letters. 


& 


Why did people invent written letters and words? 
© They wanted to tell their stories out loud. 

© They wanted only one person to hear their stories. 
© They wanted a better way to share their stories. 


What happens when stories are told in pictures? 

© People cannot be sure just what the pictures mean. 
© People know that everybody will hear their stories. 
© _ Itis easy for people to tell their stories to others. 


What happened after people began to use one tiny picture to mean one letter? 
© The letters were put together to make words. 

© Other people changed the pictures. 

© Words were put together to make pictures. 


Which happened first? 

© People used pictures to tell stories. 

©. People used telephones to tell stories. 

©. People told stories out loud to each other. 


When did people start to use written letters and words? 
© after they used pictures 
© after they used telephones 


© before they told any stories a 
ey, 
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1S What often happens when a person tells a story to someone else? 
© Noone else ever tells the story. 
©_ The other person changes the story a little. 
© The other person does not hear the story. 


16 Why did the author write “Telling Your Story’’? 
© to teach us how to draw pictures 
©. to show us how pictures are made 
© to tell us why letters were invented 
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irections 


Write your answer to Question B on the lines below. Base your answer on the 
two selections you have read. 


B You read first about the book that Maya made and then about how people 
invented letters and words for others to read. In what way is Maya the 
same as the people who invented letters and words long ago? 
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PART 2: HIGH-FREQUENCY WORDS 


[Directions 


For Numbers 17 through 22, mark the word that best fits in each sentence. 


i 17 ‘I have a surprise for you,” said Dad. “‘Can you what it is?”’ 
~ © clothes 
© guess 
© watch 


18 We spent a long time at the park. We played there for 
© hours 
O only 
O half 


19 Mother gave me pens in many colors. Then I drew a 
O pretty 
© believe 
© picture 


20 The teacher wrote a problem on the board. He asked, ““Who has 
the id 
© alone 
© answer 
O taught 
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21 We learned about countries across the sea and the people in 


lands. 
© faraway 
O finally 
OQ youngest 


22 First the children had naps. Then they all were able to eat 


snacks. 
O today 
© won 
@Patheir 
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PART 3: PHONICS 


[Directions 
For Numbers 23 through 34, mark the answer to each question. 


23 Mother and Maya tied the pages together with a ribbon. 
Which word has the same sound as ie in tied? 
© families aa eae 
O replies 
© please 


24 Maya was happy too. 


Which word would mean that Maya was more happy than Ana? 
O happier © happiest O happily 


25 Which one of these words is made up of two smaller words? 
O ripped 
O pages 
O_ outside 


26 The books became torn and dirty. 


Which word has the same sound as y in dirty? 
© hurry © dry O joy 


27 Maya made many nice pages. 


Which word would mean that Maya’s pages were the most nice of all the pages? 


O nicely 
O nicer 
© nicest 
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28 


29 


30 


31 


32 


Ana was only three years old. 


Which word has the same sound as ee in three? 


©. bread 
© these 
© fries 


Maya couldn’t find her books. 


Which word has the same sound as i in find? 
O hint O sing © mind 


Maya saw an old newspaper. 


Which word has the same sound as 0 in old? 


© robot 
© concert 
© doctor 


People made stories for others to read. 


Which word has the same sound as ea in read? 
© head © street ©O_ heard 


It would be better if your story could be shown using words. 


Which word has the same sound as ow in shown? 


© know 
O howl 
© town 
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33° Which one of these words is made up of two smaller words? 


34 


© story 
© person 
© sometimes 


Several pictures were put side by side. 
Which word has the same sound as y in by? 
© busy ‘an 
@inbe 

© tiny 
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PART 4: WRITING CONVENTIONS 


D irections 
For Numbers 35 through 40, find the answer to each question. 


35 Look at this sentence: 
Travis and Lee are playing in the house. 


Which words tell what is happening now? 
© Travis and Lee 

© are playing 

© inthe house 


36 Look at this sentence: 
The teacher rang the bell for the students. 
Which word tells what happened in the past? 
Orang 
© bell 
© students 


37 Look at this sentence: 

| In the park Marie Smith will see her friend. 
Which words tell what happens in the future? 
© _ Inthe park 


© Marie Smith 
© will see 


Gy 
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38 


39 


40 


Choose the word that best completes this sentence. 


The cat washes its face, and the dogs 
their paws. 


© washes 
© wash 
© washing 


Which sentence is written correctly? 
© Weare good friends. 

© We was good friends. 

© Weam good friends. 


Which sentence is written correctly? 
©. The policeman are here today. 

©. The policeman were here today. 
©_ The policeman is here today. 
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PART 5: WRITING 


PROMPT 


What would you do if someone was hurting your books 
or toys? Tell how that would be different from what 
Maya did. Tell how your actions would be the same. 


CHECKLIST FOR WRITERS 


Did I plan my paper before I started writing? 


Did I tell what I would do? 

Did I tell how that is different from what Maya did? 
Did I tell how that is the same as what Maya did? 
Did I use good action words to tell what I would do? 
Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 

Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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PART 1: COMPREHENSION 


D irections 
Read “All About Seeds” to find out how animals and people can be part of a 
seed’s life. Then answer Numbers 1 through 8. 


All About Seeds 


wing 


Seeds come in many different forms and grow into many 
different kinds of plants. Some seeds become flowers. Other seeds 
grow into vegetables. Other seeds become bushes or trees. Animals 
play a big part in helping seeds grow into plants. 

Seeds need to be planted far apart from each other. In that way 
the roots have room to grow stronger, and the plants have more 
strength and grow larger. Animals help scatter the seeds around. 
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Birds like to eat berries. Sometimes the birds will drop the berry 
seeds they are eating. When they drop the seeds far away, berry 
bushes grow in new and different places. 

Nuts are seeds too. A chestnut is a seed that comes from a 
chestnut tree. An acorn is a seed that comes from an oak tree. 
Animals also help plant these seeds. Squirrels are very busy animals. 
They hide nuts all over to have food to eat in the winter. Sometimes 
they do not remember where they have hidden all their nuts. These 
nuts can grow into trees. 

Some seeds have little hooks. The hooks can get caught on an 
animal’s coat. When the seed falls off, it grows where it lands. Some 
seeds look and move like wings do. Maple trees have seeds like 
this. When wind blows through a maple tree, the seeds fly quickly 
through the air. They are spread around so that new trees will have 
lots of room to grow. 

Many people like to plant seeds in their gardens. Some people 
think it is best to grow vegetables such as carrots and peas. Other 
people have gardens full of beautiful flowers. Whether the plants are 
flowers, vegetables, or trees, they all started as seeds. 


Benchmark Test Unit 4 3 


How are flowers and vegetables alike? 
©. Both are food. 

©. Both have hook seeds. 

©. Both start from seeds. 


How are nuts and berry seeds alike? 
© Both have the same shape. 

© Both are planted by animals. 

© Both move in the air. 


Which of these is a statement of opinion? 
© _Itis best to grow vegetables. 

© Anacorn comes from an oak tree. 

© Seeds grow into many kinds of plants. 


Which of these is a statement of fact? 
© Oak trees look nicer than maple trees. 
©. There are many types of seeds. 


© Flower gardens are better than vegetable gardens. 


What is the main idea of “All About Seeds”? 
© Animals help seeds to grow. 

© People like to plant seeds in gardens. 

© Squirrels bury nuts to plant trees. 
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6 Which of these is a statement of opinion? 
© Some seeds have little hooks. 
© Squirrels are active animals. 
© People should help to scatter seeds. 


. 7 ‘From this selection, you can tell that 

i © seeds with wings grow better than seeds with hooks. 
©. seeds from different trees do not look the same. 
© acorns are the biggest of all the seeds. 


8 = Which of these is a statement of fact? 
© _ Animals help to scatter seeds around. 
© Seeds with hooks are better than those with wings. 
© Everyone should grow a flower garden. 
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[Directions 


Write your answer to Question A on the lines below. Base your answer on 
“All About Seeds.” 


A If you could plant a garden, what kind of seed would you plant? Tell why 
you would want to grow this kind of plant. 
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D irections 
Read this story about Tran’s first day at his new house. Then answer 
Numbers 9 through 16. 


Tran and the Kite 


RK 
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Tran had not been happy when he found out that his family 
had to move to a new neighborhood. Now they were in their new 
house, and he still wasn’t happy. After helping his family unload the 
moving van, he sat and looked out the window. 

“Let’s go play outside,” his sister said. 

“T don’t feel like it,’ Tran replied. 

His sister went out the door. Tran watched her try to fly a kite in 


th d. She couldn’t get it off the ground. ‘ce 
e yar e couldn’t ge g eee 


7 


Benchmark Test Unit 4 


Tran knew how to fly kites. He was even able to make them. 

No one else in his old neighborhood had liked kites as much as 
Tran did. . 

He watched his sister a little longer. Then he saw a boy come into 
the yard. The boy talked to his sister and pointed to the kite. 

As Tran rose from his chair, the boy was running with the kite. 
As Tran walked outside, the boy was letting out the string. The 
wind carried the kite into the sky. Tran’s sister clapped and laughed. 
The boy handed her the string so she could fly the kite. 

The boy told Tran that his name was Greg. He said, “I live down 
the street. My mother has a shop not far away. She sells kites and 
balloons.” 

Tran told him that he made his own kites. “One kite looks like 
a dragon. Another one has all the colors of the rainbow,” Tran said. 

“My mother is always looking for new kites,” said Greg. “And 
I’m always looking for a friend who wants to fly kites.” 

Tran asked his mother if he could go with Greg to visit the shop. 
She told Tran, “Yes, you may go. But you have to take your sister 
with you.” ; 

“Sure!” he replied. 
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10 


11 


12 


13 


14 


9 Why did Tran stay inside when his sister went outside? 


© He was making a kite. 
© He was unhappy. 
© He was unpacking boxes. 


What is the big idea of this story? 

© You should be kind to everyone all the time. 

© It’s good to know how to make things. 

© Changes in your life may be better than you expected. 


How did Tran’s sister feel when Greg made her kite fly? 
© She was scared. 

©. She was glad. 

© She was angry. 


What happened first in the story? 

© _ Tran sat and looked out the window. 

© Tran met a new friend named Greg. 

© Tran’s family moved to a different house. 


From this story, you can tell that Greg was 


@ king: 
© funny. 
© shy. 


Why did Greg invite Tran to see his mother’s kite shop? 

©. Greg wanted Tran to buy a kite. 

©. Greg knew that Tran liked kites. 

©. Greg wanted to show that he could fly kites. i) 
aren 


Ut GO ON 
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15 How did Tran’s feelings change from the beginning of the story to the end 
of the story? 
©. He felt excited instead of sad. 
© He felt unhappy instead of happy. 
© He felt angry instead of sorry. 


16 Why did the author probably write ‘Tran and the Kite’’? 
© to make you want to move to a new neighborhood 
© to tell you a story about how a boy made a new friend 
© to show you that it is not really hard to fly a kite 
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irections 


Write your answer to Question B on the lines below. Base your answer 
on the two selections you have read. 


Bin “All About Seeds” the author tells how seeds grow into plants. In 
**Tran and the Kite” you see how Tran begins to like his new home. 
Write about how the seeds and Tran are alike. 
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PART 2: VOCABULARY 


[Directions 
For Numbers 17 through 22, mark the answer to each question. 


17 Tran’s mother gave Greg’s mother a check at the kite shop. 


What is the meaning of check in the sentence above? 


© amark showing that something on a list has been done 
© a pattern made of squares 
© apaper used to pay for something 


18 The wind blowing the kite was powerful. 
What does powerful mean? 
© having little power 
O able to be broken 
O being full of power 


19 Tran helped his family unload the moving van. 
What does unload mean? 
© take the load from 
© put the load in 
©. make the load higher 


20 The seeds fly quickly through the air. 


Which word means the opposite of quickly? 


O busily 
O slowly 
O easily 
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22 


The seeds rose into the air when the wind blew. 


What is the meaning of rose in the sentence above? 
©. a flower Rite 

© went up 

© started to grow 


Tran looked out the window when the move to the new house was over. 


What does over mean in the sentence above? 
O finished 

© ontop of 

© more than 
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PART 3: PHONICS ( 


\ ; 
1D irections 
For Numbers 23 through 34, mark the answer to each question. 


23 Howis the word able correctly divided into syllables? 


@eablifie 
© ab/le 
© a/ble 


24 Some seeds have hooks. 


Which word has the same middle sound as the oo in hooks? 
O foot ©. food © foil 


25 Animals move seeds around. 


Which word has the same sound as the ou in around? 
© long ia 

© fond 

© clown 


26 The boys took Tran’s sister to the kite shop. 
Which word rhymes with boys? 


© noise © nose © noon 


27 Howis the word scatter correctly divided into syllables? 


© scatt/er 
© sca/ tter 
©  scat/ ter 


14 


Benchmark Test Unit 4 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


30 


31 


32 


Tran moves to a new house. 


Which word rhymes with new? 
© blue ia 
O_ blow 

© bled 


Tran finds out that Greg lives down the street. 


Which word has the same sound as the ow in down? 
OQ grow © pond © pound 


Nuts are seeds too. 


Which word rhymes with too? 


© hoe 
©O new 
Orang 


Some people have gardens full of beautiful flowers. 


Which word rhymes with full? 
© tule © bus O pull 


‘All About Seeds”’ tells about maple trees. 


Which word has the same number of syllabies as maple? 


© mall 
© little 
O_ unable 


(ey maa 
mem 
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33. Transtared out the window. 


Which word rhymes with out? 


© vote 
O root 
© sprout 


34 Howis the word rainbow correctly divided into syllables? 


O_ rai/nbow 
O. rain / bow 
© rainb/ ow 


eee ee 
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PART 4: WRITING CONVENTIONS 


D irections 
For Numbers 35 through 40, mark the answer to each question. 


35 Which word in this sentence tells where? 


He quickly throws the yellow ball down. 


© quickly 
O_ yellow 
© down 


36 Which word in this sentence tells how many? 
Four tall trees stand in our front yard. 


© Four 
© tall 
© front 


37 Which word in this sentence tells when? 


We all are going to a new show tonight. 
Or all 


© new 
© tonight 


38 3 Which word in this sentence tells how? 
The blue feather floats slowly to the soft ground. 


© blue 
O slowly 


© soft & 
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39 Choose the word that best completes this sentence. 


40 


Tom won the school race because he was the 
runner. 


© fast 
© faster 
© fastest 


Choose the word that best completes this sentence. 
Jill is than Pam. 
© tall 


© taller 
© tallest 
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PART 5: WRITING 


PROMPT 


*“All About Seeds” tells about flowers and vegetables 
that grow from seeds. Pretend you are going to plant 

a garden. Think about what your garden would be like. 
Write a description of your garden. 


CHECKLIST FOR WRITERS 


Did I plan my paper before I started writing? 
Did I tell what my garden would be like? 


Did I use words to tell about things I can see, hear, smell, taste, or 
touch in the garden? 


Do my sentences make sense? 


Do my sentences start with capital letters? 


Do my sentences end with end marks? 


Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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PART 1: COMPREHENSION 


[Directions 


Learn how Bill showed that he was ready for a dog. Then answer 
Numbers 1 through 8. 


Bill’s Idea 


BILL's 
PET SERVICE 


as wil take 


Bill wanted to get a dog, but his mother and father didn’t think he 
was old enough. They said, ““We don’t think you can take good care 
of a dog.” 

Bill decided to show his parents that he could take care of a 
pet of his own. He thought about the many times he had cared for 
others’ pets. 
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Once when Miss Santos went on vacation, he had fed her cat for 
a week. When his neighbor, Mr. Lee, broke his leg, Bill had walked 
Mr. Lee’s dog every afternoon for a month. Bill was sure he could 
take care of a dog. He wondered how he could show this to his 
mother and father. 

‘Bill thought and thought, and then he had an idea. He quickly 
wrote some signs. He put them up all over the neighborhood. 

After a few days the phone started ringing. Miss Davis called 
to ask Bill if he could walk her sheepdog, Bell, before he went to 
school each morning. Miss Vega wanted Bill to feed her fish while 
she was away on a trip. Soon Bill was a very busy boy. 

Bill’s parents saw how hard Bill was working. They also noticed 
how carefully he worked. One day they said, “Bill, now it’s time to 
take care of your own pet.” 

They went to the animal shelter to pick out a dog. Bill looked at 
all the puppies. He picked the one that wagged its tail at him as he 
walked by the cage. Bill knew he would love this puppy! 

It was the greatest day of Bill’s life. He knew that he could take 
very good care of his new puppy. He was sure they would have great 
adventures together. 
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1 Atthe beginning of the story, Bill’s parents 
O said he could have a pet. 
© said he could not take care of a pet. 
© thought he was too old for a pet. 


2 Because Bill took good care of other people’s pets 
© _his parents picked out a dog for him. 
O his parents helped him find work. 
© his parents changed their minds. 


= _ What is the main idea of this story? 
OrA boy shows his parents he can take care of a pet. 
© A boy is sad that his parents won’t let him get a dog. 
©. A boy likes to help other people with their pets. 


4 = What did Bill do for Miss Santos? 
© He walked her dog. 
©. He fed her cat. 
© He cleaned her fishbowl. 


5 | Why did Bill choose the puppy he chose? 
©. The puppy wagged its tail at Bill. 
©_ The puppy barked at Bill. 
©. The puppy rolled over on its back. 


SSB EB SB SSS SE SESS SSSE SSS SESE SRT SESS SSS SSS SB SBE BRB BEB RB HBP RE SB RP Hee eB ee ee ee 
. 


4 


Benchmark Test Unit 5 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


6 What did Bill learn in this story? 
© It is important to help others. 
© When you are busy, you do a good job. 
© Hard work gets rewards. 


7 Why did the author probably write “Bill’s Idea’’? 
©_ to make you want to have a pet 
© to tell a story about how a boy gets a pet 
©O_ to show you how to take care of pets 


8 = What would be another good name for this story? 
© “A Great Day for Bill” 
© “Helpful Bill” 
© “How Bill Got a Dog” 
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irections 


Write your answer to Question A on the lines below. Base your answer on 
“Bill’s Idea.” 


A What is one chore you do at home that shows you are growing up? 
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D irections 
Read about how Kim and Beth helped Miss Miller. Then answer 
Numbers 9 through 16. 


~ Miss Miller’s Garden 


LLL fel PR 


ee pL, 


Kim and Beth did everything together. In the summer they liked 


to play outdoors and ride their bikes. 

One afternoon they noticed that a house near the park looked 
run-down. They were surprised. Miss Miller, who lived in the house, 
always had such a nice garden. 

When Beth got home, she told her mother about what she had 
seen. “Miss Miller is a good gardener, but she isn’t feeling well. 

So she has been unable to take care of her garden,’ explained & 


Beth’s mother. C=; 
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Beth told Kim, and they decided to help. Kim said, “Let’s clean up 
Miss Miller’s garden. We can redo it so it will be beautiful again.” 

Kim and Beth rode to Miss Miller’s house. They started to pick up 
all the dead leaves and branches, but it was very hard work. Beth said, 
“There is too much to clean up here! We can’t do it ourselves. 

We need help.” 

The girls went to the park and looked at the people there. 
Kim said, “Let’s get people in the neighborhood to help make 
Miss Miller’s garden beautiful.” 

The next day, Kim and Beth went to the park with a table and 
a sign. They told everyone who walked by that they needed help. 
Soon many people had agreed to work in Miss Miller’s garden. 

On Saturday, everyone gathered at Miss Miller’s house. Some 
people brought rakes and clippers. Other people pulled out weeds. 
Others planted new flowers. They worked all day long. Everyone 
was very helpful. By the end of the day, they had given Miss Miller 
her beautiful garden back. 

The next day Kim and Beth rode by Miss Miller’s house. Miss 
Miller was sitting on her porch. She waved to them. Then she looked 
at her wonderful garden and smiled. | 
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9 Which happened first in the story? 


10 


11 


12 


13 


14 


© Kim and Beth cleaned up Miss Miller’s garden. 
© Kim and Beth went to the park with a table. 
© Beth told her mother about Miss Miller’s garden. 


Why did Miss Miller’s garden look bad? 
©. She was too ill to take care of it. 

O_ She didn’t care about it anymore. 

© She was too old to work in it. 


Because Kim and Beth talked to people in the park, 
© many people agreed to help. 

© no one wanted to do the work. 

© the girls set up a table. 


What is the main idea of this story? 

© Miss Miller is happy because her neighbors work in her garden. 
© People at a park decide to make a neighbor’s garden beautiful. 
© Two girls get people in a neighborhood to help a sick neighbor. 


At the end of the story 

© Kim and Beth cleaned Miss Miller’s garden. 
© Miss Miller enjoyed her garden. 

© Kim and Beth asked for help. 


What would be another good name for this story? 

© “Kim and Beth Help Out” 

© “Summertime Fun” 

© “How to Plant a Garden” & 
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15 What did Kim and Beth learn in this story? 
© Itis best to help yourself. 
© _ It is good to help your neighbors. 
© Children cannot help grown-ups. 


16 At the end of this story, the author wanted you to 
©_ know all about garden work. 
© feel sad for Miss Miller. 
©_ be happy about what the girls did. 
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D irections 
Write your answer to Question B on the lines below. Base your answer on the 
two selections you have read. 


B ~ In“Bill’s Idea” you met Bill. In “Miss Miller’s Garden” you met Kim 
and Beth. How are all three children alike? 
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PART 2: VOCABULARY 


D irections 
For Numbers 17 through 22, mark the answer to each question. 


17 Which is another word for outdoors? 


© outbreak 
© outgoing 
© outside 


18 What does the word helpful mean? 
© full of help 
© not able to help 
© helped in the past 


19 Which of these is a compound word? 
© beautiful 
© garden 
© everyone 


20 Which of these means “someone who works in a garden”? 
O gardens 
© gardener 
© gardening 
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What is another way to say afternoon? 
© between 8 a.M. and 12 noon 

© between 12 noon and dark 

©_ between 12 midnight and 8 A.M. 


# 


22 What does the word carefully mean? 
i © someone who is careful 
© not careful at all 
© in a careful way 
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PART 3: PHONICS 


D irections 
For Numbers 23 through 34, mark the answer to each question. 


23 Bill knew that puppy was the one. 


Which word has the same beginning sound as knew? 
© not © kite © snow 


24 Bill wrote some signs. 


Which word has the same beginning sound as wrote? 
O grew © where @ aired 


25 Beth and Kim worked all day long. 
Which word rhymes with all? 


© tail @eetall © tale 


26 Bill wrote signs quickly. 
Which of these means the same as quickly? 
©. ina fast way 
© not ina quick way 
© with care 


27 Miss Miller is unable to work in her garden. 


Which of these means the same as unable? 


© just became able 
© notable 
© more able 
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Bill wrote a sign. 


Which word has the same ending sound as sign? 
©7 tine O wing © change 


29 Beth and Kim want to make the garden beautiful. 
Which of these means the same as beautiful? 
© without beauty 
© losing beauty 
O full of beauty 


30 Bill’s phone starts to ring. 
Which word has the same beginning sound as phone? 
© home © four O post 


31 People bring clippers for their work in the garden. 


Which of these means the same as clippers? 
© a tool that clips 

© aclipping sound 

© to cut something 


| 32 Bill’s parents saw that he was doing a good job. 


Which word rhymes with saw? 
©O now © draw ©O know 
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33 The girls want to make the garden as nice as it used to be. They want 
to do it again. 


Which of these means the same as the underlined words? 


O_ overdo 
© undo 
© redo 


34 Bill’s parents don’t think he is old enough to have a pet. 


What word has the same ending sound as enough? 
Pont 

© thought 

© though 
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PART 4: WRITING CONVENTIONS 


1D irections 
For Numbers 35 through 40, mark the answer to each question. 


35 Look at this sentence. 
Dan goes to school. 


Which is another correct way to write this sentence? 
© Him goes to school. 

©. He goes to school. 

©. They goes to school. 


36 Look at this sentence. 
Ana and Liz take a walk. 


Which is another correct way to write this sentence? 
© She take a walk. 

© Them take a walk. 

©. They take a walk. 


37 Look at this sentence. 
She is going home. 


Which is another correct way to write this sentence? 
© She’s going home. 
©. Shes’ going home. 
©. Sh’es going home. 
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38 


40 


Look at this sentence. 
I'll wait for you. 


Which is another correct way to write this sentence? 
© Idid wait for you. 
© I will wait for you. 
©. I was wait for you. 


Which sentence is written correctly? 
©. Tony and I like to go to the park. 
©. Tony and me like to go to the park. 
© Me and Tony like to go to the park. 


Which sentence is written correctly? 
© Juan talked with Carl and I. 

© Juan talked with me and Carl. 

© Juan talked with Carl and me. 
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PART 5: WRITING 


PROMPT 


In “Bill’s Idea,” Bill shows his parents that he can take 
care of a pet. Pretend that you want your parents to let 
you have a pet of your own. Write a letter to your parents 
telling three things you would do to show them that you 
could take care of a pet. 


CHECKLIST FOR WRITERS 


Did I plan my letter before I started writing? 
Did I explain that I want a pet? 

Did I give three reasons why I could care for it? 
Does my letter have an opening and a closing? 
Did I sign my letter? 

Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 

Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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PART 1: COMPREHENSION 


D) irections 
The Fourth of July—Independence Day—is our country’s birthday. Read 
about the holiday. Then answer Numbers 1 through 8. 


Happy Birthday, 
United States of America! 


Many people think of the Fourth of July as America’s 
birthday. On that day in 1776, we said that we did not want to 
be ruled by Great Britain anymore. We would fight to be our 
own independent country if we had to. So the Fourth of July 
is called Independence Day. 
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Today we celebrate the Fourth of July in many of the same 
ways that those first citizens did. In 1776, the people of the state of 
Virginia held parades and fired big guns. In 1777, the people of the 
city of Philadelphia had a party with fireworks, music, and parades. 
Before too long, Independence Day was a holiday in every state. 

‘Now, many U.S. cities and towns have parades on Independence 
Day to honor our country’s fight for freedom. There are marching 
bands and people riding in open cars. Everyone waves flags. At 
midday many people have a picnic. Other people go to the beach or 
lake. Often families spend the day together. 

After dark comes the most exciting part of the celebration. Cities 
and towns all over the country set off displays of fireworks. Many 
times the fireworks are in the colors of our flag—tred, white, and 
blue. People get together under the stars and watch and cheer as the 
pretty fireworks go off in the air high above. The booms are so loud 
that some people have to cover their ears. The loudest ones can even 
make the ground shake. 

For some, the Fourth of July is a favorite holiday. It is a day that 
families get together to celebrate. It is an important holiday too, 
because it is the day we mark as the beginning of the United States. 
It is a day that the people of the United States have been celebrating 


for more than two hundred years! 
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1 How were the celebrations in 1776 the same as those today? 
©. Both had people in cars. 
© Both had parades. 
© Both had fireworks. 


2 What is “Happy Birthday, United States of America!” mostly about? 
O how the United States got its name 
©_ how people celebrate Independence Day 
© __how fireworks became a part of the Fourth of July 


3 What causes the booms during the Fourth of July celebrations after dark? 
© the big guns getting fired 
© the many cars in the parades 
© the fireworks going off 


4 Which of these is a statement of fact? 
©. The Fourth of July is all Americans’ favorite holiday. 
© On July 4, 1776, we said that we did not want to be ruled by Great Britain. 
© The fireworks are the best part of these holiday celebrations. 


5 Why is the Fourth of July such an important holiday for people of 
the United States? 
© Itis a day that marks our country’s independence. 
© Itis a day that families can spend together. 
© _ It is a day for picnics, parades, and fireworks. 


4 Benchmark Test Unit 6 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


6 What makes the ground shake? 


& 


© the crowds at the fireworks 
© the noises from the parades 
© the booms from the fireworks 


x 


Why are the Fourth of July fireworks often red, white, and blue? 
©. They are the colors of our flag. 

©. They are the colors worn in Great Britain. 

© The first citizens always wore those colors. 


From the selection, you can tell that in 1776 

© the people in Virginia did not know what fireworks were. 

© not all Americans celebrated our independence in the same way. 
© citizens in Virginia and Philadelphia watched marching bands. 
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D irections 
Write your answer to Question A on the lines below. Base your answer on 
‘“‘Happy Birthday, United States of America!” 


A Howdo you and your family celebrate the Fourth of July? Write a 
paragraph that tells what you and your family do. 
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D irections 
Read the passage to find out how families create their own traditions. Then 
answer Numbers 9 through 16. 


| Family Traditions 


Many families have special things they do together. When 
families do something special over and over, it becomes part of 
family life. Having special things to do makes each family different. 
Family members feel closer to each other too. 

Some families have a game night, and everyone gets together 
to play games. Families can play word or board games, chess or 
checkers. They may sing or play music together. It doesn’t matter 


exactly what they do. What matters is that they do it together. & 
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Other families have certain times that they all work together. 
Maybe they work to keep their homes clean and nice. Maybe they 
help others who need something done. The work may not be fun to 
do, but at least a family can have fun doing it together. 

Some families make sure they eat dinner together at least twice 
a week. Sometimes it’s hard to do. This is understandable because 
everyone is busy. Children have soccer practice or music lessons, 
and parents must work late. Still, it is a good idea for families to 
share meals together. They can tell each other about their days. It is 
a good way to keep family members connected. 

Still other families like to explore the outdoors together. They go 
hiking or biking, and they enjoy spending time as a family. Many 
people say their favorite memories are these family adventures. 
Maybe it is a trip to the beach or the mountains. Wherever you go 
and whatever you do, making the trip is even more fun because you 
are with your family. 

Things that families do together all the time are called traditions. 
They make you feel good about your family. They are the things you 
will remember all your life. 
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Which is not a family tradition that the author talks about in the passage? 
© playing games 

© taking trips 

© watching TV 


a 


10 According to the selection, traditions can make you feel good about your 
family because 
© they make your family want to play games every night. 
© they give you special ways to connect with your family. 
© they make you happy since they are always fun. 


11 What happens when families do the same things together over and over? 
©. Families make their own traditions. 
© Parents stop working so late. 
© Children do more things after school. 


12 What is the main idea of this selection? 
©. All families should eat dinner together. 
© Many families remember their adventures. 
© Traditions give family members a good feeling. 


13. Which of these is a statement of fact? 
© Working together with your family is a fun thing to do. 
© Some families explore the outdoors together. 
©. Families have the most fun eating dinner together. 
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14 In ‘Family Traditions,’ what happens in some families when they 


15 


16 


all work together? 

©. Their homes are kept clean and nice. 

©. They become very good at playing soccer. 
©. Each person can learn to play music. 


In “Family Traditions,” in what way is a game night the same as 


a family vacation? 

©. Both are done outdoors. 

©. Both help bring families together. 
© Both let children decide what to do. 


Why did the author probably write this selection? 
© to tell the story of a family’s adventure together 
©. to show why some families have more fun than others 
© to tell about things that families can do together 
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[Directions 


Write your answer to Question B on the lines below. Base your answer on the 
two selections you have read. 


B In “Happy Birthday, United States of America!” you learned about 


Fourth of July celebrations. In “Family Traditions” you learned about 
special things families do together. Write a paragraph that tells one way 
the Fourth of July can become a family tradition. 
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PART 2: VOCABULARY 


D irections 
Find the answer to each question for Numbers 17 through 22. 


17) Which meaning of hard is used in this sentence? 
Sometimes it is hard to do because everyone is busy. 


not easy 
strong 
bad 


@7@2© 


18 Which meaning of matter is used in this sentence? 
It does matter that they do it together. 


count 
material 


Q7o7T@ 


thing 


19 Which meaning of over is used in this sentence? 


When families do something special over and over, it becomes 
part of family life. 


above 
again 


OT@2® 


higher 
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20 What does independent mean in this sentence? 


21 


22 


O.O O 


We would fight to be our own independent country if we had to. 


kind of 
island 
free 


What does citizens mean in this sentence? 


Ceo 


We celebrate the Fourth of July in many of the same ways that 
those first citizens did. 


holidays 
countries 
people 


What is the meaning of ruled in this sentence? 


O50) ©) 


We did not want to be ruled by Great Britain anymore. 
visited 

told what to do 

brought around 
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PART 3: PHONICS 


[)irections 


For Numbers 23 through 34, find the answer to each question. 


23 When you watch fireworks, the loudest booms can make the ground shake. 


Which of these means the same as loudest? 
© least loud 
© more loud 
© most loud 


24 People in 1776 fired big guns. 


Which one means the same as fired? 
©. do fire ©. did fire © will fire 


25 On the Fourth of July, people have picnics at midday. 
Which one means the same as midday? 
© middle of the celebration 
© middle of the day 
© before the end of the day 


26 “Family Traditions” tells about remembering a vacation. 


Which word has the same sound as the tion in vacation? 


O lotion © captain O _ lion 
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28 


29 


30 


31 


Which of these is an abbreviation in “Happy Birthday, United States of 
America!’’? 
O state. © America’s Oy ABESS 


“Family Traditions” tells about a family having a feeling of being together. 
Which of these means the same as the underlined words? 

© togetherness 

© _togetherless 

© togetherest 


“Happy Birthday, United States of America!” tells about fireworks 
celebrations. 

Which of these is the base word of celebrations? 

© ration © celebrate © lebrations 


Getting everyone in a family together for dinner can seem hopeless. 


Which words mean the same as hopeless? 
© without hope 

O having hope 

© full of hope 


This is understandable because everyone is so busy. 


Which one means the same as understandable? 
© not understanding at all 

© understands well 

© able to be understood 
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32 = Traditions help family members feel closer to each other. 


34 


Which of these means the same as closer? 


O _notclose 
© more close 
© less close 


Which word best fits in the sentence? 

People were in open cars in the Fourth of July parades. 
O  rideing 

O ridding 

© riding 


Americans started celebrating the Fourth of July in Virginia. 


What is another way to write this sentence? 

© Americans will begin to celebrate the Fourth of July in Virginia. 
© Americans began celebrating the Fourth of July in Virginia. 

© Americans have begun to celebrate the Fourth of July in Virginia. 
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PART 4: WRITING CONVENTIONS 


D irections 
For Numbers 35 through 40, find the answer to each question. 


35 Which sentence is written correctly? 
© on Monday it will Snow. 
© On Monday it will snow. 
© Onmonday it will snow. 


36 Which sentence is written correctly? 
© “Marla said, We are going away.” 
© Marla “said We are going away.” 
© Marla said, “We are going away.” 


37 Which sentence is written correctly? 
©. There were lions, tigers, bears, and monkeys at the zoo. 
©. There were lions, tigers, bears and, monkeys at the zoo. 
© There were lions tigers bears and monkeys at the zoo. 


38 Which sentence is written correctly? 
© It rained all day but it did not thunder. 
© It rained all day, but it did not thunder. 
© It rained all day but, it did not thunder. 


ae ee 
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39 Which sentence is written correctly? 


© We always visit Mrs. Smith on Memorial Day: 


© We always visit Mrs Smith on Memorial Day. 
© We always visit Mrs. Smith on memorial day. 


40 Which of these is written correctly? 
© February 28 2011 
©. February, 28 2011 
© February 28, 2011 
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PART 5: WRITING 


PROMPT 


“Happy Birthday, United States of America!” tells how 

people celebrate Independence Day. “Family Traditions” 
tells about things families can do together. Write a story 
about how you and your family celebrated the Fourth of 
July last year. It can be a real story or one you make up. 


CHECKLIST FOR WRITERS 


Did I plan my story before I started writing? 

Does my story tell about my family celebrating the Fourth of July? 
Does my story have a beginning, middle, and end? 

Do my sentences make sense? 

Do my sentences start with capital letters? 

Do my sentences end with end marks? 

Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 


Benchmark Test Unit 6 


19 


20 Benchmark Test Unit 6 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


NAME 


Scott Foresman 


Benchmark Test 
End-of-Year 


PEARSON 
ae REY Bre 


Glenview, Illinois 
Boston, Massachusetts 
Chandler, Arizona 
Upper Saddle River, New Jersey 


Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 

Printed in the United States of America. This publication is protected by copyright, 
and permission should be obtained from the publisher prior to any prohibited 
reproduction, storage in a retrieval system, or transmission in any form or by any 
means, electronic, mechanical, photocopying, recording, or likewise. The publisher 
hereby grants permission to reproduce these pages, in part or in whole, for classroom 
use only, the number not to exceed the number of students in each class. Notice of 

- copyright must appear on ail copies. For information regarding permissions, write to 
Pearson Curriculum Group Rights & Permissions, One Lake Street, Upper Saddle River, 
New Jersey 07458. 


Pearson, Scott Foresman, and Pearson Scott Foresman are trademarks, in the U.S. 
and/or other countries, of Pearson Education, Inc., or its affiliates. 


ISBN-13: 978-0-328-53736-5 

ISBN-10: 0-328-53736-5 
1234567 89 10 V0O16 19 18 17 16 15 14 13 12 11 10 
CC1 


a CéATE 


ISBN-13: 978-0-328-53736-5 
ISBN-10: 0-328-53736-5 


| | Kl | 
> 
= 


9"780328"537365 


PART 1: COMPREHENSION 


irections 
Oscar, the owl, had a problem. Read how his friends helped him solve his 
problem. Then answer Numbers 1 through 8. 


Oscar’s Problem 


Oscar was an owl. Like most owls, he had huge yellow eyes and 
feathers that stuck up like ears. But Oscar had a problem. The other 
owls in the woods slept all day and hunted at night. Oscar slept all 
night and stayed awake all day. Because of this, Oscar was often 
lonely. His friends did not know how to help him change. They took 
Oscar to see Olivia, a very wise old owl. 


Olivia said, “Have a party one night.” 
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“How is a party going to help Oscar sleep all day?” his friends asked. 

Olivia laughed. “When the sun begins to set and Oscar starts to 
fall asleep, start eating, singing, dancing, and laughing,” she said. 
“No one sleeps through a party! Keep him awake all night. He’ll be 
so tired in the morning that hell fall asleep like the rest of us.” 

The next night, as the sun set, Oscar yawned. He found a nice spot 
on an oak branch to sleep. Suddenly, he heard music. Olivia and her 
husband, Owen, sang a funny song. Owls from all over flew in. Aunt 
Opal served a mouse stew. Everyone was hooting and talking and 
having fun. Soon, Oscar saw a big full moon that lit the black night. 

At about midnight, Oscar felt sleepy. Suddenly, the band grew 
louder and everyone began to dance. “Come on, Oscar!” they yelled. 
“Start tapping those toes!” 

Oscar loved to dance. He danced fast, and he danced slowly. He 
danced with Omar, and he danced with Opal. He danced until the 
sun peeked over the hills. 

“T’ve never been so tired,’ Oscar said as he let his yellow eyes close. 

The party worked! From that day on, Oscar slept all day and 
stayed awake all night. 


1 Oscar’s friends were 


© angry. 
Ow lazy. 
O caring. 
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2 If this story needed a new name, which name would be best? 
© “Oscar Helps Olivia” 
© “All About Owls” 
© “A Party for Oscar” 


3 Atthe beginning of the story, how was Oscar different from the other owls? 
©. He liked to dance. 
© He slept all night. 
© He had yellow eyes. 


4 Which happened first in this story? 
© Olivia and Owen sang. 
© Everyone danced. 
© Oscar’s friends talked to Olivia. 


5 The story ended at what time of day? 
© morning 
© noon 
O evening 


6 How did Oscar’s friends help him stay up all night? 
© They made dinner for him. 
©. They sang to him. 
© They had a party. 


4 Benchmark Test End-of-Year 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


7 At the end of the story, Oscar 
© still slept all night. 
©. could not fall asleep. 
© slept like the other owls. 


: & What is the big idea of the story? 
~ © Old owls are wise owls. 
©. With help, we can change. 
© Sleep is very important. 
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irections 


Read some interesting information about owl feathers. Then answer 
Numbers 9 through 16. 


Whoooo Has Big Feathers? 


If you have ever seen an owl, you know that it is a big bird. Owls 
are covered with feathers from top to bottom. The feathers of an owl 
are like a big puffy coat. Like coats, feathers keep owls warm. Also 
like coats, feathers make owls look bigger than they really are. 

Every year, owls lose all their feathers and grow new ones. Their 
feathers don’t all fall out at once. Owls lose one feather here and 
another feather there. Owl feathers are long and strong, and they are 
brown, gray, and white. There is a legend that says it is good luck 
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to find an owl feather in the woods. Close to their bodies, owls are 
wrapped in a layer of soft, thick feathers. This layer helps keep owls 
warm, like a built-in blanket. 

Every owl stays the same color through its whole life. The colors 
of the owl’s feathers are the same colors as its habitat. For example, 
showy owls have white feathers to help them hide in the snow. Owls 
in forests have dark feathers that match the dark trees. Owls in open 
meadows grow tan feathers. Owls’ feathers help them blend in, so 
other animals cannot see them. In that way, owls can sneak up on the 
mice and squirrels they hunt for food. Blending in also keeps owls 
safe from animals that might harm them. 

If you were like an owl and wanted to blend into where you live, 
what colors would your feathers be? 


9 This selection is mostly about 
© what owls use for food. 
© what owls’ feathers are like. 
O_ how owls blend in. 


10 Which of the following is a statement of opinion? 
© Owls lose their feathers. | 
© Owl feathers bring good luck. 
© Owls hunt mice for food. 


11 Which of these is an example of blending in? 
©  asoft, thick layer of feathers 
© finding an ow] feather in the woods 
© awhite owl in a snowy place 
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12 


13 


14 


15 


16 


You can tell that owls 
© are usually tan. 

© need their feathers. 
O like to play. 


The author compared the owl’s soft, thick feathers to 
© awarm wool hat. 

© abrown and white sweater. 

© awarm blanket. 


The author most likely wrote this selection to 
O_ show you how owls hunt. 

© tell you why owls make good pets. 

© teach you facts about owls. 


How does blending in help keep owls safe from their enemies? 
© Other animals think owls are bigger than they really are. 

© Other animals cannot see them very easily. 

©. Other animals do not like the owls’ feathers. 


Every year, owls 

© lose all their feathers at once. 

© lose their feathers and change colors. 

© lose a few feathers at a time and grow new ones. 


8 


Benchmark Test End-of-Year 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


irections 


Write your answer to Question A on the lines below. Base your answer on 
the two selections you have read. 


Think about the owls in the two selections you have just read. Tell how the 
owls in “‘Oscar’s Problem” and the ones in ‘““‘Whoooo Has Big Feathers?” 
are different. 
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D irections 
Read the letter Sophie wrote to her cousin about something that happened 
one night. Then answer Numbers 17 through 24. 


A Letter to Kathy 


sey yy 


\ 


oy bly 


| | i} oy 
Hivvaoatedtiint ye tated tie 


Dear Kathy, 


You won’t believe what I saw last night! I was getting ready 
for bed when I looked out my window. I saw two yellow lights in 
the big maple tree. They were about three inches apart. Suddenly, 
they went off and then on again. I kept staring at the spot and then 
decided to turn off the light in my room. As my eyes got used to 
the darkness, I saw that the two lights were really two eyes. I was 
looking at a bird that was as big as a basketball. I know now that 
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it was a great gray owl. Mr. Karson, our neighbor, let me use his 
bird book. 

The owl’s face looked big and round like a full moon. In the 
middle was a yellow beak that pointed straight down. Its feathers 
had spots of gray and black and white and brown. The owl didn’t 
move for about twenty minutes. I couldn’t stop looking at it. I 
couldn’t tell if it saw me or not. Finally, it jumped off the branch 
and flew away. Its wings made almost no sound, just a soft whoosh, 
whoosh, whoosh. 

I wish I had taken a photo of the owl. I'll try to draw a picture of 
what it looked like before I forget. The next time you come to visit, 
Pll show you the picture. 

Have fun in school and write back soon. Tell me about something 
you have seen that made you stand still and look. . 


Your cousin, 


Sophie 


17 The author used the words whoosh, whoosh, whoosh to make you 
© feel the softness of an owl’s feathers. 
© picture the owl’s yellow eyes. 
© hear the sound of an ow! flying. 


18 You can tell that Sophie 
©. does not like birds. 
© likes to send and get letters. 
© is afraid of the dark. 
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19 Where was Sophie when she saw the owl? 
© inher bedroom 
© at the playground 
© inher yard 


20 Seeing the owl made Sophie feel 


© scared. 
O excited. 
O angry. 


21) What made the two lights in the tree look like they were going off and on? 
© The owl was sleeping in the tree. 
O_ The ow! was blinking its eyes. 
© The owl was flying away. 


22 Sophie compared the owl’s size to 
© amaple tree. 
© abook about birds. 
Oa basketball. 


23 What did Sophie do first? 
© She saw lights in the tree. 
©. She wrote a letter to Kathy. 
©. She looked in a bird book. 


24 Sophie planned to draw a picture of the owl because she wanted 
© her neighbor to be proud of her. 
Othe owl to come back to the tree. 
©. Kathy to see how the owl looked. 
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irections 


Write your answer to Question B on the lines below. Base your answer on 
‘“‘Whoooo Has Big Feathers?” and “A Letter to Kathy.” 


B Use the information from ‘“‘Whoooo Has Big Feathers?” and Sophie’s letter to 
think about two kinds of owls: a snowy owl and a great gray owl. First tell how 
these two owls are alike. Then describe the ways they are not the same. 
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PART 2: VOCABULARY 


[)irections | 
Mark your answer choice for Numbers 25 through 33. 


25 Sophie saw two yellow lights in a tree. She kept staring at the spot. 
What does staring mean? 
O_ flying away 
O looking hard 
© shining a light 


26 Which of these words is a compound word? 
© basketball 
© animal 
© darkness 


27 Oscar was sleepy, but the band at his party was loud. 


Which word means the opposite of loud? — 


© funny 
© fast 
© quiet 


28 The word branch has many meanings. 
When Oscar sits on an oak branch, the word means 
O part of a tree. 
© part of a river. 
© to divide into many parts. 
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There is a legend that says it is good luck to find an owl feather in 
the woods. 


A legend is something that people 
Ouse to build houses. 

© tell each other. 

© cook and eat. 


30 Oscar danced slowly. 


The word slowly tells 
©. where he danced. 
© when he danced. 
© __ how he danced. 


31 Sophie wrote, ‘Tell me about something you have seen that made you 
stand still and look.” 


What does still mean in this sentence? 
Gieyet vie 

© until the present 

© without moving 


32 An owl’s feathers are the same colors as its habitat. 
A habitat is 
© what the ow! eats. 
© where the owl lives. 
© the other animals that live near the owl. 


(ve aa 
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33° Like coats, feathers keep owls warm. 


Which word is the opposite of warm? 


O. dry 
© safe 
©- cool 


16 
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PART 3: PHONICS 


D irections 
Mark your answer choice for Numbers 34 through 51. 


The moon lit the night. 


Which word has the same sound as the igh in night? 
© hills a 
© mice 

@y thick 


35 Some owls have brown feathers. 


Which word has the same sound as the ow in brown? 
© sound fie 

@ 100 

© throw 


36 = Aunt Opal served a mouse stew. 
Which word has the same sound as the ew in stew? 
© hunt roe ay 
© turn 
© hoot 


37 Olivia laughed. 
| Which word has the same sound as the gh in laughed? 
O high an 
O page 
© fast 


ey 


(YL oO 
oe 
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38 Sophie wished she had taken a photo of the owl. 


Which word has the same beginning sound as photo? 
O party 
O funny 
O puffy 


39 Owls sleep all day. 
Which word has the same sound as the ee in sleep? 
© blend pte 
© sneak 
© feathers 


40 The owl’s beak pointed down. 


Which word has the same sound as the oi in pointed? 
Ore JOY. s 

O paint 

© round 


41 Owls have thick feathers close to their bodies. 


Which word has the same sound as the o in close? 
@ coat 
© mouse 


O lose 


42 Oscar’s friend yelled, “Start tapping those toes!” 
Which is the base word of tapping? 
@Oxspin 
© tap 
© ping 


18 Benchmark Test End-of-Year 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


2 Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 


43 How is the word suddenly correctly divided into syllables? 
; © sud/den/ly 

© sudd/enl/y 

© su/dden/ly 


# 


44 oOwlsare big birds. 
Which word means more big? 
O_ biggest 
O_ bigger 
O. bigly 


45 Inthe morning, the sun peeked over the hills. | 


Which of these means the same as peeked? 
© are peeking | 

©. did peek 

© will peek 


46 A legend says it’s good luck to find an owl feather. 
Which of these means the same as it’s? 
O itwill hints 
© it was 
© itis 


47 Sophie wrote about the darkness outside her window. 
What is the base word of darkness? 
@ a dak 
©) *ark 
@eeness 
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4&8 Sophie wrote, “I’ll try to draw a picture of what it looked like.” 
Which of these means the same as [’Il? 
© lam pa 
O Iwill 
© Iwould 


49 Sophie didn’t know what she was seeing at first. 


Which word has the same beginning sound as know? 
© name eee 
O cow 

@arkite 


50 At about midnight, Oscar felt sleepy. 


What does midnight mean? 
© the end of the night 

© the beginning of the night 
© the middle of the night 


51 Owls are wrapped in a layer of soft, thick feathers. 


Which word has the same beginning sound as wrapped? 


© water 
© winter 
O really 
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PART 4: WRITING CONVENTIONS 


D irections 
Mark your answer choice for Numbers 52 through 60. 


For Numbers 52 through 56, choose the word that best completes 
the sentence. 


52 Owls. ——CS——Cnicce.- rnd qe. 

©O eaten O eats © eat 
53 Kathy and saw the large owl. 

@Fx1 © me O her 
54 An owl’s feather is than a robin’s. 

O big O bigger O_ biggest 
33 Owls in meadows tan. 

©O am @ iis © are 
56 The owl very loud. 
| © were OO was © are 


57° Which sentence is written correctly? 

. © Some owls have white feathers and, others have brown feathers. 
© Some owls have white feathers and others have brown feathers. 
© Some owls have white feathers, and others have brown feathers. 


ay 


({ 


(SO 
[So 
CF GOON 
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58 


59 


60 


Which sentence is written correctly? 

© When Sophie saw the owl, she said, “Wow!” 
© “When Sophie saw the owl, she said, Wow!” 
© When Sophie saw the owl, she said, Wow! 


Which sentence is written correctly? 

© We saw owls, robins crows and hawks. 
© We saw owls, robins, crows and, hawks. 
© We saw owls, robins, crows, and hawks. 


Which sentence is written correctly? 
©. The owls feathers are gray. 

©. The owl’s feathers are gray. 

© The owls’s feathers are gray. 


22 
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PART 5: WRITING 


PROMPT 


In “A Letter to Kathy,’ Sophie looked at an owl for 
twenty minutes. Describe something you have looked at 
for a long time. Write so that your reader can imagine 
where you were and what you saw. 


CHECKLIST FOR WRITERS 


Did I plan my paper before I started writing? 
Did I tell about something that I looked at for a long time? 
Did I tell where I was? 


Did I use sense words to tell what I saw, heard, smelled, tasted, 
or touched? 


Do my sentences make sense? 
Do my sentences begin with capital letters? 
Do my sentences end with end marks? 


Did I check my spelling? 


Did I make sure my paper is the way I want readers to read it? 
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